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Abstract

Parental involvement is one of the primary factors that affect children’s development and individuality. However, its
effect on the academic motivation and self-concept of college students is not well understood, especially in the
Philippines. The present study used the Ecological systems theory by Bronfenbrenner to investigate the effect of
varying parental involvement on the academic motivation and self-concept of college students at Dr. Carlos S. Lanting
College. Purposive sampling was used among 198 college students from Dr. Carlos S. Lanting College who were
identified using a purposive sampling technique. Statistical instruments including descriptive, correlation, and
regression analysis were used to examine the data collected and investigate the link between the variables. Based on
the regression analysis, it was found that parental involvement only has a significant relationship with academic
motivation and not with self-concept. In conclusion, college students have a sense of independence and their self-
concept is not affected by parental involvement; nonetheless, parents providing essential support influence their
academic motivation.

Keywords: parental involvement, academic motivation, self-concept, parental participation, parenting style, college
students

Introduction

Education plays an essential role in helping students achieve their goals in life. The school is their second home and teachers as second
parents. It is a place for them to acquire knowledge and skills they can utilize when they eventually work. It prepares them for the next
stage of their life, and equip them with useful knowledge. Attending college can be a stressful time for many students. In addition to
coping with academic pressure, some students have to deal with the stressful tasks of separation and individuation from their family of
origin while some may have to attend to numerous work and family responsibilities (Pedrelli et al., 2014). Thus, a student's character
strengths can be considered important factors in their educational journey (Weber et al., 2014). Therefore, the characteristics that will
help students keep up with their requirements and cope with academic challenges should be considered.

A student’s performance in school can be predicted by their academic motivation (Teressa & Bekele, 2021). Academic motivation is
the willingness and interest of a student in their academics (Hulleman, et al., 2016 as cited in Koyuncuoglu, 2021). It is considered as
their driving force to learn, participate, and comply. This also reflects their interest and willingness to thrive and finish their studies.
This factor also affects the student’s ability to comply with requirements and overcome obstacles.

Aside from academic motivation, self-concept is also one of the key factors in determining a student’s academic performance (Laryea
et al., 2014). According to Carl Rogers, a psychologist, Self-concept is how an individual perceives themselves. It is a collection of
beliefs an individual holds about themselves and includes perceptions from others. A student’s self-concept will predict their
performance because their perception of themselves will manifest in their studies.

An important predictor of a student's academic motivation and self- concept is the home environment (Khan et al., 2019). Parental
involvement is recognized as one of the many factors affecting a college student's academic motivation and self-concept. Parental
involvement is the participation of a parent in their child’s education at home and in school (Llego, 2022). It is the time parents spend
to be with their child, to help and guide them on their development. There are many ways and different levels a parent can be involved.

Additionally, the students' academic motivation is greatly influenced by their parents since children spend most of their time with their
parents and parents are more committed to their children's education than anyone else (Urdan et al., 2007).

In an Asian country like the Philippines, parental involvement in education is only limited to financial support. A study by the Asian
Development Bank found that only 22% of Filipino parents are involved in their child’s schooling, compared to the regional average
of 38%. In another study of low-income Filipino parents, only 42% believed education was necessary for their child’s future success
(Llego, 2022).

Furthermore, parents endow enormous amounts of contribution to encompass ideas about the individual question “who I am” — or the
self- concept. According to Presidential Decree No. 603, The Child and Youth Welfare Code, shaping a child's character starts at home.
Every family member is responsible for contributing to build a healthy environment that will greatly influence the child’s development.

In this study, the researchers aim to identify the effects of parental involvement on college students’ academic motivation and self-
concept at Dr. Carlos S. Lanting College. The researchers have discovered that there are little to none studies about parental involvement
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and its effect on the self-concept and academic motivation of college students in the Philippines (Garcia and de Guzman, 2018). To fill
this gap, the researchers will be conducting this study in the Philippines, specifically, at Dr. Carlos S. Lanting College and using scales
to determine the effects of parental involvement on the student’s academic motivation and self-concept. Due to the limited time frame
and the convenience of gathering the data, this study was limited to college students of Dr. Carlos S. Lanting College.

Research Questions

This study aimed to determine the effects of Parental Involvement on the Academic Motivation and Self-Concept of college students
at Dr. Carlos S. Lanting College. Specifically, the researchers sought to answer the following questions:

1. What is the demographic profile of the respondents in terms of the following:
1.1 age; and
1.2 sex?
2. What is the level of parental involvement in college students?
2.1 parenting level;
2.2 communicating level;
2.3 volunteering level,
2.4 learning at home level,
2.5 decision-making level; and
2.6 collaborating with community level?
3. What is the level of academic motivation of college students?
4. What is the level of self-concept of college students?
5. Is there a significant relationship between academic motivation and self-concept?
6. Is there a significant effect of parental involvement on the academic motivation and self-concept of college students?

Methodology

This section discusses the research methods and procedures adhered by the researchers to answer systematically the specific problems
posed for investigation. Specifically, the research method, population and samples, research instrument, data gathering procedure, and
statistical treatment of the data used for accurate data analysis and interpretation were explained in this chapter.

Research Design

This study used a quantitative method to examine the variables of Parental Involvement, Academic Motivation, and Self-Concept.
According to Babbie (2010), quantitative research focuses on numerical data gathering and applying it across groups of people to
explain particular phenomena. Furthermore, Williams (2007) also emphasizes that a numeric or statistical approach to research design
makes quantitative research more comprehensive to create or gain new knowledge.

Specifically, in this study, the researchers will utilize a correlational research method. This method aims to distinguish the relationship
between two variables, Parental Involvement and college students' Academic Motivation and Self-Concept. Also, it reveals the strength,
direction and the connection between the variables (Gana et al., 2020, as cited in Ugwuanyi et al., 2020). A correlational research
method will ensure the prediction if Parental Involvement affects the Academic Motivation and Self-Concept of college students in Dr.
Carlos S. Lanting College.

Participants

The respondents consist of 198 college students, among male and female from first year to fourth year college students of Dr. Carlos
S. Lanting College. The researchers used the Qualtrics sample size calculator that automatically computes the number of participants
needed based on the population of college students of Dr. Carlos S. Lanting College.

Instruments

The instruments that were utilized in this study are Parental Involvement Scale, a researcher-developed instrument, Academic
Motivation Scale (AMS) developed by Vallerand et al. (1992), and the Robson Self Concept Questionnaire developed by Robson
(1989) to identify the effects of parental involvement on the self-concept and academic motivation of college students.

Parental Involvement Scale. A researcher-developed instrument was used to collect data. It is a 5-point Likert rating scale that assesses
the parental involvement in the education of their children. It consists of 6 subscales, (1) Parenting Level, (2) Communicating Level,
(3) Volunteering Level, (4) Learning at Home Level, (5) Decision Making Level, (6) Collaborating with the Community Level, each
measuring a different level or type of involvement that corresponds to those identified in Epstein’s framework. Each subscale consists
of four statements that assess the involvement of parents on home-based and school-based education. The participants were asked to
select the option that best describes the level of their parents’ participation from 1=Strongly Disagree; 2=Disagree; 3=Neutral; 4=Agree
and 5=Strongly Agree. The questionnaire consists of a total of 24 questions and some of the statements are: “My parents provide me
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with my school needs” and “My parents ask how my day went at school”.\

Academic Motivation Scale. Academic motivation scale is a 28-item, Likert-scaled measure of motivation toward education. The
Academic Motivation Scale was used to measure the students’ academic motivation. The Academic Motivation Scale (Vallerand et al.,
1992) consisted of seven subscales; 1. Intrinsic Motivation-to Know; 2. Intrinsic Motivation-toward Accomplishment; 3. Intrinsic
Motivation-to Experience Stimulation; 4. Extrinsic Motivation-ldentified; 5. Extrinsic Motivation-Introjected; 6. Extrinsic Motivation-
External Regulation; 7. Amotivation. Each scale included four items which were possible responses to the question “Why do you go
to high school?”. Response choices for each item were rated on a 7-point Likert scale that ranges from: 1=" Does not correspond at
all” 2 and 3=" Corresponds a little” 4=" Corresponds moderately” 5 and 6= Corresponds a lot” 7= “corresponds exactly”. It developed
the exact same three indicators to assess students' intentions to remain in school vs dropout by Hardre and Reeve (2003), namely: “I
sometimes consider dropping out of school,” “I intend to drop out of school,” and “I sometimes feel unsure about continuing my studies
year after year.” The three-item measure increased both the scope and reliability of our outcome measure (o = .84) (Vallerand et al.,
1992).

Robson Self Concept Questionnaire. In 1989, Robson designed the Self-Concept Questionnaire, a self-report measuring self-esteem.
The questionnaire comprises 30 items divided into seven components based on his reviewed theoretical and empirical study. Robson
(1989) classified these components into the following: (1) Significance (5 questions); (2) Worthiness (5 questions); (3)
Appearance/Social acceptability (5 questions); (4) Resilience and determination (5 questions); (5) Competence (4 questions); (6)
Control over personal destiny (4 questions) and; (7) Value of existence (2 questions). Each item in components will provide
contributions to reveal how high or low someone’s self-esteem is. The scoring used a Likert scale; there are numerical scales for each
item that vary from 0-7, giving a maximum score for “global” self-esteem; and four anchor points vary from “completely disagree” to
“completely agree”. Robson also indicates that to capture traits and not state attributes, the questionnaire instructions requested a
response “as you typically feel most of the time”. According to Robson (1989), Self- Concept Questionnaire is proven to have good
reliability with a Cronbach’s a of .89; it also has good validity, .70 in clinical validity and .85 in convergent validity.

Procedure

The permission to utilize the scales in the study was obtained through sending of emails to the respective authors. The experts also
validate questionnaires used in data gathering. In data gathering, the researchers made printed and online versions of the questionnaires
with an informed consent form that contained information about the study. The printed questionnaires were disseminated at the
premises of Dr. Carlos S. Lanting College while the online version was disseminated through the use of google forms. The data obtained
from both versions of the questionnaires is only validated when the data from the participants have met the given criteria: (1) college
student, (2) currently enrolled at Dr. Carlos S. Lanting College, (3) must be between the ages of 18-30 years old, and (4) live with both
parents. Next, the respondents are asked about their demographic profile. After accomplishing the demographic profile, they can now
answer the questionnaire. The first questionnaire is the Parental Involvement Scale,, which contains 24 questions that assess parental
involvement in their children's education. Second questionnaire will be the Academic Motivation Scale which contains 28 questions
that measure motivation toward education. And lastly, the Robson Self Concept Questionnaire which contains 30 items that measure
respondent's self-esteem. When data gathering was accomplished, the collected responses were professionally tallied, interpreted and
analyzed.

Statistical Treatment

The following statistical treatment were used to examine and validate the collected data to provide a reliable result and interpretation:
Descriptive Analysis: The number of respondents who fit the respondents' profile in terms of age, gender, and year level was calculated
using descriptive analysis. Correlation Analysis: The correlation was used to measure the strength and the direction of the linear
relationship between the independent variable parental involvement, and the dependent variables which are academic motivation and
self-concept of college students of Dr. Carlos S. Lanting College. Regression Analysis: This was utilized by the researchers to determine
whether parental involvement affects the academic motivation and self- concept of college students of Dr. Carlos S. Lanting College.

Results and Discussion
This section of the study presents the study’s findings after the analysis of the data gathered by the researchers.
Table 1. Reliability Statistics

Cronbach’s Alpha Number of items
Academic motivation 0.93 28
Self-concept 0.89 30
Parental Involvement 0.93 24

The study assessed the reliability of measurement scales for Academic Motivation, Self-Concept, and Parental Involvement using
Cronbach’s Alpha coefficient. Results indicated strong internal consistency for all constructs: Academic Motivation (o = 0.93), Self-
Concept (0= 0.89), and Parental Involvement (a = 0.93). These high reliability coefficients confirm that the scales effectively measured
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the respective constructs, increasing confidence in the study’s findings.

Demographic Profile of Respondents

Table 2. Sex of college students at Dr. Carlos S. Lanting College

Frequency Percent
Male 113 57.1%
Female 85 429 %
Total 198 100%
Table 3. Age of college students at Dr. Carlos S. Lanting College

Frequency Percentage

18 17 8.6%

19 54 27.3%

20 51 25.8%

21 43 21.7%

22 14 7.1%

23 10 5.1%

24 4 2.0%

25 2 1.0%

26 2 0.5%

28 2 1.0%

Total 198 100%

The analysis of the demographic characteristics of the respondents reveals important insights into the composition of the surveyed
population. The age distribution of the respondents ranges from 18 to 28 years old, with the largest segment being 19 years old,
comprising 27.3% of the total respondents. This suggests that a substantial portion of the participants falls within the late teenage to
early twenties age group. On average, the respondents' age is approximately 20.31 years, with a standard deviation of 1.7, indicating a
relatively narrow age range with some variation. In terms of gender, the data shows a relatively even distribution, with 57.1%
identifying as male and 42.9% as female.

Table 4. Level of Parental Involvement in College students

Indicators Mean SD Qualitative Description
I am able to study at home 3.76 1.14 Agree
Parenting Level I can ask my parents if | need help with my stydies 3.02 1.38 Neutral
My parents are willing to help me participate in school events 3.52 1.32 Agree
4. My parents provide me with my school needs. 4.26 1.10 Agree
. My parents attend meetings at school. 3.39 147 Neutral
Communicating 2. My parents ask how my day went at school. 331 1.50 Neutral
Level 3. My parents check on my report cards and scores. 3.64 1.34 Agree
4. My parents ask my teachers regarding my academic performance. 2.72 142 Neutral
1. My parents help in school related activities. 2.86 1.39 Neutral
Volunteering 2. My parents watched me perform at school. 2.77 1.46 Neutral
Level 3. My parents attended my graduation ceremonies. 4.26 1.16 Agree
4. My parents volunteered in a school activity or event. 2.75 151 Neutral
Learning-at- 1. My parents teach me or tutors me at home. 2.48 142 D!sagree
Home Level 2.My parents help_ me with hom(_evv_ork._ 2.32 1.35 Disagree
3.My parents ask if | have any difficulties at school. 3.07 151 Neutral
4. My parents help me decide for my future. 3.50 132 Neutral
1. They helped me choose my course/program. 3.18 148 Neutral
Decision- 2. My parents once became an officer of the Parent-Teacher Association. 2.58 153 Neutral
making Level 3. My parents have become a part of a parent organization. 245 1.48 Disagree
4. My parents suggest school guidelines and regulations. 262 147 Neutral
1. My parents reach out to our community organizations for health services 266 N
. . eutral
Collaborating  and programs. 143
with .
community 2. My parents are updated on community programs for students. 284 1.46 Neutral
Level 3. My parents allow me to participate in community activities. 3.46 1.37 Neutral
4. My parents encourage me to participate in charitable community services. 3.28 143 Neutral
*M= Mean
*SD= Standard Deviation
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The result of each item of the six levels of the study were presented in the table above, the result of each item for parental involvement
level, student agreed that their parents provide them with school necessities (M = 4.26, SD = 1.10) and are willing to assist with school
events (M = 3.52, SD = 1.32). However, when it comes to seeking help with studies, the result showed that opinions are more neutral
(M =3.02, SD = 1.38), it suggested that while parents are often seen as a source of material support, the extent of their involvement in
their academics may vary.

Meanwhile, when it comes to communication between parents and students, results showed that their parents check report cards (M =
3.64, SD= 1.34) and inquire about their school day (M = 3.31, SD = 1.50), indicating a degree of involvement. However, parental
attendance at school meetings (M= 3.39, SD = 1.47) and interaction with teachers (M = 2.72, SD = 1.42) receive more neutral responses,
suggesting room for improvement in these areas.

When it comes to involvement in school activities and volunteering level, the result showed that generally it is viewed neutrally,
regarding students reporting varying levels of parental participation. Graduation ceremonies, on the other hand, see a high level of
parental attendance (M = 4.26, SD = 1.16), indicating strong support for such milestone events.

Regarding learning at home, the result showed a disagreement when it comes to parents acting as tutors when it comes to doing
homework, (M = 2.48, SD = 1.42 and M = 2.32, SD = 1.35, respectively). However, parents are perceived as having some influence
on future decisions (M = 3.50, SD = 1.32) and course choices (M = 3.18, SD = 1.48).

In terms of decision-making within the educational context, parental involvement is perceived as relatively strong in helping students
choose their course or program (M = 3.18, SD = 1.48), but less so in participating in parent organizations (M = 2.45, SD = 1.48) and
suggesting school guidelines and regulations (M = 2.62, SD = 1.47).

Lastly, when it comes to collaborating with the community, parents are seen as moderately involved in seeking community services
and programs (M= 2.66, SD = 1.43), allowing students to participate in community activities (M = 3.46, SD = 1.37), and encouraging
participation in charitable services (M= 3.28, SD = 1.43).

Table 5. Descriptive Summary

Domains M SD Qualitative Description
Parental Level 364 087 Agree
Communicating Level 326 110 Neutral
Volunteering Level 316 1.07 Neutral
Learning at Home Level 284 110 Neutral
Decision-making Level 271 117 Neutral
Collaborating with the Community 3.06 121 Neutral
Parental Involvement (Overall) 311 0.88 Neutral

*Total Mean Score= 3.11

Overall, when considering parental involvement across all domains, the average perception remains neutral (M = 3.11, SD = 0.88),
suggesting that, on average, students view their parents' involvement in their college lives with a sense of balance. These findings
emphasize the multifaceted nature of parental involvement in higher education and the importance of recognizing the diversity of
perspectives among college students.

Table 6. Level of Academic Motivation of college students

Indicators M SD
1. Because with only a high-school degree | would not find a high- paying job later on. 4.83 1.87
2. Because | experience pleasure and satisfaction while learning new things. 3.02 1.61
3. Because I think that a college education will help me better prepare for the career | have chosen. 6.16 1.50
4. For the intense feelings | experience when | am communicating my own ideas to others. 5.38 1.56
5. Honestly, I don't know; I really feel that | am wasting my time in school. 2.62 1.86
6. For the pleasure | experience while surpassing myself that | am capable. 5.04 1.58
7. To prove to myself that | am capable completing my college degree. 5.96 1.44
8. In order to obtain a more prestigious job later on. 5.98 143
9. For the pleasure | experience when | discover new things never seen before. 5.80 141
10. Because eventually it will enable me to enter the job market in a field that | like. 5.80 1.49
11. For the pleasure that | experience when | read interesting authors. 5.10 1.65
12. 1 once had good reasons for going to college; however, now | wonder whether | should continue. 414 2.08
13. For the pleasure that | experience while | am surpassing myself in one of my personal accomplishments. 5.47 1.50
14. Because of the fact that when | succeed in college, | feel important. 5.46 1.70
15. Because | want to have "the good life" later on. 6.16 1.52
16. For the pleasure that | experience in broadening my knowledge about subjects which appeal to me. 5.58 1.50
17. Because this will help me make a better choice regarding my career orientation. 5.90 147
18. For the pleasure that | experience when | feel completely absorbed by what certain authors have written. 5.29 1.54
19. | can't see why | go to college and frankly, I couldn't care less. 2.81 1.87
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20. For the satisfaction | feel when I am in the process of accomplishing difficult academic activities. 5.35 147
21. To show myself that | am an intelligent person. 4.87 1.54
22. In order to have a better salary later on. 5.94 1.40,
23. Because my studies allow me to continue to learn about many things that interest me. 5.99 1.36
24. Because | believe that a few additional years of education will improve my competence as a worker 5.80 151
25. For the "high" feeling that | experience while reading about various interesting subjects. 5.32 145
26. | don’t know; | can't understand what | am doing in school. 2.82 197
27. Because college allows me to experience personal satisfaction in my quest for excellence in my studies. 5.63 1.46
28. Because | want to show myself that | can succeed in my studies. 5.94 1.43

The table presents the top 5 indicators of Academic Motivation in college students that reveal the significant drivers that propel their higher education.
The “Indicators 1 and 3 with a high mean of 6.16, shows the strong belief of the students that a college education will better prepare them for their
chosen career. This reflects a clear sense of purpose and career-oriented motivation of the students. The “Indicator 15 and 22” with a high mean of
6.16, shows that many students are highly motivated by the desire for a brighter future and financial stability. Also, “Indicator 7" with a mean of 5.96,
shows the intrinsic motivation of the students by proving their capability and determination by completing their college degrees. Lastly, “Indicator
28” with a mean value of 5.94, shows the personal desire of college students by seeking to demonstrate their competence.

On the other hand, the bottom five indicators present insights into the challenges and concerns that college students experience pertaining to their
Academic Motivation. “Indicator 5” with a mean of 2.62, shows that students feel that their time in college may be wasted. In the “Indicator 26 with
a mean of 2.82, shows the sense of confusion and lack of clarity about the purpose of their education. “Indicator 1”” with a mean of 4.83, shows that
other students are motivated by job prospects but it’s not as strong as a motivator. Also, “Indicator 12” with a mean of 4.14, shows the doubts that
have emerged to college students about continuing their education. Lastly, “Indicator 19” with a mean of 2.81, shows how students’ openly question
the value and purpose of their attendance in college.

Based on these results, it can be concluded that college students have moderate to high levels of academic motivation, mainly attributed
to preparing for their chosen career and having good life in the future.

Table 7. Level of Self-Concept of college students

Indicators M SD
1. I have control over my own life. 4.70 1.78
2. ’'m easy to like. 4.16 1.95
3. I never feel down in the dumps for very long. 3.64 1.99
4. | can never seem to achieve anything worthwhile. 4,02 2.09
5. There are lots of things I'd change about myself if | could. 2.08 197
6. 1 am not embarrassed to let people know my opinions. 4.76 2.03
7.1 don’t care what happens to me. 4.28 2.30
8. | seem to be very unlucky. 4.33 2.22
9. Most people find me reasonably attractive. 341 2.09
10. I'm glad I’'m who | am. 541 1.89
11. Most people would take advantage of me if they could. 2.84 211
12. 1 am a reliable person. 513 1.09
13. 1t would be boring if | talked about myself. 2.95 2.10
14. When I’'m successful, there’s usually a lot of luck involved. 2.50 2.00
15. | have a pleasant personality. 471 171
16. If atask is difficult, that just makes me all the more determined. 4.83 1.75
17. | often feel humiliated. 3.22 2.04
18. | can usually make up my mind and stick to it. 454 1.74
19. Everyone else seems much more confident and contented than me. 2.76 1.99
20. Even when | quite enjoy myself, there doesn’t see much purpose to it all. 3.12 2.05
21. 1 often worry about what other people are thinking about me. 2.82 2.15
22. There’s a lot of truth in the saying “What will be, will be”. 223 1.90
23. 1 look awful these days. 3.04 2.22
24. If I really try, | can overcome most of my problems. 5.32 1.78
25. 1t’s pretty tough to be me. 2.36 1.95
26. | feel emotionally mature. 4.76 1.73
27. When people criticize me, | often feel helpless and second-rate. 3.22 2.00
28. When progress is difficult, | often find myself thinking it’s just not worth the effort. 3.22 2.09
29. | can like myself even when others don’t. 5.23 1.83
30. Those who know me well are fond of me. 5.20 1.73

This study examined the self-concept of college students across various indicators. The data were collected using a scale that included
both positive and reverse-scored items. The mean self-concept score for the sample was 4.70 (SD = 1.78), indicating that, on average,
students had a moderately positive self-concept with a standard deviation of 1.78, suggesting some variability in self-concept scores.

Among the specific indicators, students reported the highest self- concept scores for items such as "I have control over my own life"
(M =4.70) and "I’'m glad I’'m who I am" (M = 5.41), suggesting a sense of autonomy and self-acceptance.
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Correlation Analysis

Table 8. Correlations between Parental Involvement, Academic Motivation, and Self- Concept

1 2 3
Parental Involvement -
Academic Motivation 0.15* -
Self-Concept 0.46 0.07 -

*p<0.05 (two-tailed)

A Pearson correlation coefficient was computed to assess the relationship between parental involvement (overall), academic
motivation, and self-concept among 198 participants. There was a statistically significant, small positive correlation between parental
involvement and academic motivation, r= 0.15, p = 0.03. However, the relationship between parental involvement and self-concept
was not statistically significant, r = .046, p = 0.52, indicating a negligible correlation. Similarly, the correlation between academic
motivation and self-concept was also not significant, r=0 .07, p =0 .33, and can be considered negligible.

Effect of Parental Involvement on Academic Motivation and Self-Concept

Table 9. Model Summary

Std. Error of the
Estimate

1 0.046* 0.002 -0.003 0.63

Model R R Square Adjusted R square

A linear regression analysis revealed that parental involvement (overall) was a weak predictor of Academic Motivation and Self-
Concept, Rz =0 .002. The model explained only 0.2% of the variance in dependent variable, with an adjusted R? of -0.003, indicating
a poor fit. The Pearson correlation coefficient was 0.046, signifying a very weak positive relationship. These results suggest that
parental involvement is not a significant predictor of Academic Motivation and Self-Concept in this context.

Based on these results, it shows that parental involvement has weak influence on the academic motivation of college students and this
is consistent to the study by Rodriguez et al. (2017) where they found that parental involvement does not directly affect the motivation
of students towards school, but it only contributes to the positive self-beliefs of the student and these positive self-beliefs contribute to
their motivation in school. Additionally, a study by Grolnick (2016) found that student’s perception of their parents’ involvement
affects also their perception of their abilities in school, thus their motivation is indirectly influenced by parental involvement.

Regression Analysis

Table 10. Regression Analysis of variables

B o s t
Self-Concept 0.03 0.05 0.05 0.64
Academic Motivation 0.16 0.07 0.15 2.13*

Self- Concept. R2=0.00; F=0.41 Academic Motivation. R2=0.00, F=4.55
*p<0.01(two-tailed), **p<0.05(one-tailed)

However, some indicators had lower scores, particularly those with reverse-scored items. For instance, "I can never seem to achieve
anything worthwhile" had a mean score of 4.02, indicating self-doubt in terms of achievement. Similarly, "It’s pretty tough to be me"
had a mean score of 2.36, suggesting that some students perceived themselves as facing significant challenges.

The coefficients table which provides information on the regression coefficients and the regression analysis is combined in table 9. In
self-concept, the constant (intercept) is 3.72, and the coefficient for parental involvement (overall) is 0.03, the standardized coefficient
(beta) for parental involvement (overall) is 0.05, the t-statistic for the predictor is 0.64, and its associated p-value (sig.) is 0.52. The
regression model showed a sum of squares for the regression component of 0.17, with 1 degree of freedom, resulting in a mean square
of 0.17. The F-statistic for the regression model was 0.41, and the associated p-value (Sig.) was 0.52, indicating that the regression
model is not statistically significant.

In academic motivation, the constant (intercept) is 4.75, and the coefficient for parental involvement (overall) is 0.16, the standardized
coefficient (beta) for parental involvement (overall) is 0.15, the t-statistic for the predictor is 2.13, and its associated p-value (Sig.) is
0.03. The regression model showed a sum of squares for the regression component of 3.84, with 1 degree of freedom, resulting in a
mean square of 3.84. The F-statistic for the regression model was 4.55, and the associated p-value (Sig.) was 0.03, indicating that the
regression model is statistically significant at the 0.05 level. Based on these results, it can be concluded that the regression model,

which examines the influence of parental involvement (Overall) on academic motivation, is statistically significant (p = 0.03 < 0.05).
Therefore, in this analysis, there is evidence to suggest a significant effect of parental involvement (Overall) on academic motivation
among college students. On the other hand, influence of parental involvement (Overall) on self-concept, is not statistically significant
(p = 0.52 > 0.05). Therefore, in this analysis, there is no evidence to suggest a significant effect of parental involvement (Overall) on
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self-concept among college students.

The results shows that parental involvement have no significant effect on the self-concept of college students and according to Senler
et al. (2009), this is because as students grow older, specifically during puberty, they tend to seek and be more interested in peer
relationships and spend more time with peers than their parents. Therefore, the self-concept of college students is not affected by
parental involvement considering that students’ time with their parents is becoming less.

Conclusion

Although previous research has shown that Parental Involvement has a significant effect on students' self-concept, the findings above
show that parental involvement has no significant effect on students' self-concept. In conclusion, college students ages 18 and above
have a sense of independence; therefore, the parents are no longer the center of building their self-concept. On the other hand, the
findings show that Parental Involvement significantly affects students’ Academic Motivation. Even though college students have a
sense of independence, they still need parental support in terms of their education. These supports may be regarded as providing their
school necessities (e.g., tuition fees, school materials, etc.) and the presence that parents bestow during their milestone events. Despite
this, some students still feel that studying may be a waste of time. This is due to the fact that the student’s motivation in completing
their college education is based on intrinsic motivation, whether they are capable and determined to finish their degree about their
chosen program, significantly affects students’ motivation to be career-oriented. Therefore, the researchers conclude that if the parents
help the students decide which program they will take, they become highly motivated to have a brighter future because they see
education as preparation for their chosen career.

Students. It is highly recommended to understand the significance of living a balanced lifestyle. Adequate sleep, proper nutrition, and
relaxation time all contribute to overall well-being, positively influencing motivation and self-concept. Participation in clubs, sports,
or other extracurricular activities can help to develop a well-rounded self-concept. Seek advice from academic counselors or
psychologists if necessary. Professionals can offer additional assistance and strategies to improve academic motivation and self-
concept. Students should communicate with professors directly and seek academic assistance when necessary.

Parents and Guardians. It is also advised that they establish reasonable expectations for college students that take into account their
skills, interests, and career aspirations. They should also encourage open and honest communication between themselves and their
college students regarding academic goals, challenges, and expectations. Exhibit a positive outlook on education and personal growth.
Parents are important role models for their children, and their passion for learning can motivate them. Refrain from comparing between
siblings or peers because this can have a bad effect on their self-esteem. Exhibit a positive outlook on education and personal growth.
Parents are important role models for their children, and their passion for learning can motivate them. Motivate pupils to assume
responsibility for their educational path. Encourage independence by giving them the freedom to choose their extracurricular and
academic pursuits. Allow the student to develop a sense of responsibility by providing guidance without being overly controlling.

Educators. Plan regular check-ins to talk about academic progress, challenges, and successes. These check-ins can take place in person,
over the phone, or via video chat. Recognize and respect each student's uniqueness. Support should be tailored to their specific needs,
strengths, and challenges. Teach students to take ownership of their academic progress and to speak up for themselves in educational
settings.

Community. Recognize the emotional difficulties that come with academic pursuits. During stressful times, lend a listening ear and
provide emotional support. Stress that mistakes and setbacks are a normal part of the learning process and can help you grow as a
person. Conduct workshops or seminars on effective parenting strategies during the college years.

Counselors. Reinforce the significance of goal-setting in maintaining motivation and a positive self-concept. Provide resources like
articles, books, or workshops to help parents understand college students' difficulties. Address common concerns and offer suggestions
for creating a positive academic environment at home. Assist parents in balancing providing guidance and allowing their children to
take ownership of their academic journey.

Educational Institutions. Encourage students to participate in extracurricular activities. Conduct seminars and share information about
the importance of a growth mindset with parents and students. Understanding that abilities can be developed through hard work and
perseverance can boost motivation and self-concept. Use technology to improve communication among parents, students, and
educational institutions. Use digital platforms to distribute academic updates, performance reports, and other pertinent information.

Future Researchers. Future researchers should conduct longitudinal studies to track changes in academic motivation and self-concept
over time. It can help establish causal relationships, and researchers should ensure sample diversity, combine qualitative and
quantitative data, and control for potential confounding variables. Investigating different parent involvement styles, assessing the
quality of the parent-student relationship, and comparing the influence of parental involvement with that of peer relationships are also
recommended. Researchers should be culturally sensitive and consider practical applications of their findings in terms of interventions
and policies, ensuring ethical research practices, and promoting public engagement. Encouraging replication studies and
interdisciplinary collaborations can contribute to a deeper understanding of the topic. They should aim for a comprehensive and
nuanced approach, addressing the multidimensionality of parental involvement, cultural differences, and various contextual factors, to
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provide valuable insights and practical guidance for supporting students effectively. It is also recommended that future researchers
further the study regarding the non-significant relationship between parental involvement and self-concept.
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