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Abstract. This research examined the lived experiences of public school
teachers in the United States during the COVID-19 pandemic. A
qualitative design was performed using interpretative phenomenological
analysis. Twenty public school teachers in the United States formed the
sample, with the inclusion criterion being a minimum of three years’
teaching experience, including the pandemic. To meet the safety measure
protocols set by the U.S. government, the data gathering was conducted
online using Microsoft Forms. The semi-structured interviews comprised
two sections: the first ascertained the respondents’ profiling and the
second revealed their first-hand experiences. The thematic analysis
approach was utilized to analyze the data. The findings disclosed five
emerging themes: 1) low student engagement; 2) unstable internet
connection; 3) professional development as school district support; 4)
utilization of online engagement tools to leverage classroom engagement;
and 5) evident parental support. School districts, teachers, parents,
students, and potential researchers were provided with
recommendations for improving online and hybrid instruction. In
addition to implementing socio-emotional learning programs and
addressing slow internet connections, it is advised that school districts
train teachers on how to use the tools, software, and techniques for online
and hybrid instruction. Teachers who are having difficulty in adjusting to
online learning should think about developing their capabilities for
helping students while finding a healthy balance in terms of stress
management. The use of technology to support students should be
adequately taught to parents. Future studies on the pandemic's effects on
education should continue.
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1. Introduction

COVID-19, also known as SARS-CoV-2 virus, is a respiratory disease that has
caused a global pandemic. The outbreak of the pandemic has significantly
disrupted the growth of countries, affecting both their social and economic sectors
(Sakshi & Nishi, 2021; Tarkar, 2020). This outbreak has not only significantly
affected countries” economies and health structures but has also impaired the
educational systems. Many countries globally, including the United States of
America, have suspended and cancelled in-person classes to enforce total or
partial lockdowns in order to impede the transmission of the virus (Flores, 2020).
School districts, universities, and other educational institutions addressed the
unprecedented challenge rapidly, yet were unprepared for adapting to novel
online teaching and learning approaches (Flores, 2020; Placencia & Lopres, 2020;
Sumalinog, 2022).

In the United States, synchronous and asynchronous learning are used in hybrid
learning classes; synchronous learning occurs in real time while a predetermined
login schedule is established for online classes (Bonk & Zhang, 2006; Means et al.,
2010; Oztok et al., 2013). Asynchronous learning, on the other hand, can occur
whenever it is most convenient for the learner (Finol, 2020; Joan, 2013; Oztok et
al., 2013; Pappas, 2015). As long as they complete their assignments by the due
dates, students can access self-paced courses, modules, recorded and
downloadable video lessons, lecture notes, online forums, and social media
platforms (Villarin, 2020).

Research about the lived experiences of teachers around the world during the
pandemic has cited both challenges and successes in the implementation of the
hybrid model and flexible online learning. Stable internet access, a lack of
available devices, and the proper utilization of technological devices were
presented as the most significant challenges teachers and students experienced in
online instruction during the pandemic (Gocotano et al., 2021). Additionally,
although students can learn concepts and skills online, learning may not be
adequate, especially in courses that call for in-person interaction (Franchi, 2020).
However, the use of hybrid and online models has some advantages. Students
who work independently report higher motivation and a greater sense of control
over their education; additionally, they have access to classroom materials via
online learning management systems (University of Perpetual Help [UPH], 2020).

Relatively little research about the lived experiences of teachers in the United
States of America during the COVID-19 pandemic has been published to date. In
this context, it is imperative to consider how teachers have adapted to the
limitations of the pandemic and the new teaching and learning delivery modes
(Flores, 2020). Understanding teachers’ experiences during the pandemic is
critical in proposing recommendations to improve current practices of the new
mode of teaching and learning, especially in higher education institutions (Tlili et
al., 2020). Educational institutions all over the world could learn from these
experiences and implement teaching strategies, execute policies, and apply best
practices that would further improve the teaching and learning experience,
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especially during the pandemic, as well as addressing and overcoming any
emerging challenges in the future (Kabilan & Annamalai, 2022).

Hence, this research aimed to explore the lived experiences of public school
teachers in the United States of America during the pandemic and specifically
answered and analyzed the research questions (see Appendix 1). This present
research can provide insights for school administrators, teachers, parents,
students, and future researchers who seek literature on the real-life experiences of
educators during the COVID-19 pandemic.

2. Literature Review

To support the present study, various pieces of literature related to the challenges
of teachers, instructional support, and students” engagement during the pandemic
are analyzed below.

2.1. Challenges of Teachers in the Delivery of Instruction during the Pandemic
As the COVID-19 pandemic threatened the education sector, online learning was
adopted globally (Filho et al., 2022; Erarslan, 2021; Radina & Balakina, 2021; Tigaa
& Sonawane, 2020). According to Berlina et al. (2020), the Indonesian government
made the decision to move away from face-to-face instruction and toward online
courses delivered through a number of learning management systems (LMS),
including Moodle and Google Classroom. The students encountered three specific
difficulties while learning online: a lack of familiarity with electronic learning; a
slow internet connection; and physical difficulties such as eye strain. Marshall et
al. (2022) revealed that face-to-face instruction in schools was abruptly
discontinued, with emergency remote instruction being implemented in its place.

Within the literature, teachers have discussed a range of experiences relating to
professional development opportunities, challenges to student learning, and
support for ESL and special needs students. Many teachers have stated that
remote instruction made all aspects of teaching more challenging. Future school
calendars should include digital learning days, and based on teacher input,
detailed emergency plans should be developed. Burton et al. (2022) mentioned
that studying the actual experiences of teachers during the pandemic presented a
number of challenges that needed to be taken into account, including inconsistent
rules, caring responsibilities, exhaustion, unintended consequences of control
measures, and the requirement for emotional support. Six themes served as both
barriers and facilitators: the lived environment, notions of the consequences of
non-compliance, the influence of others, concrete support, and faith in the
government. He and Yang (2021) found that online training and instruction were
the main learning barriers for the students. Tugirinshuti et al. (2021) revealed that
less video-based multimedia is used for physics teaching and learning. The main
obstacles to using video-based multimedia in the teaching and learning of physics,
according to teachers, are a lack of infrastructure, insufficient teacher preparation
for successfully integrating multimedia into the classroom, pressure to get
students ready for exams, and teachers' lack of preparation time.
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Fauzi and Asri (2021) identified several barriers to online learning that college
students must overcome. These include higher internet usage limits, unstable
internet connections, and a lack of IT expertise, all of which are significant
hindrances to online learning. There were few opportunities for working from
home during the COVID-19 lockdown in South Africa, according to Badaru et al.
(2022), who studied how the COVID-19 pandemic affected the country's economy,
organizations, and educational system. Difficulties included interpersonal
isolation, alienation from co-workers, fatigue from the daily repetition of
monotonous tasks, insufficient data, and poor internet connectivity. According to
Batac et al. (2022), there is agreement among teachers regarding the effectiveness
of the implemented educational policies and the government's response to the
pandemic. Despite the flexibility of blended learning, teachers have had trouble
implementing it during the pandemic due to issues with readiness, technological
literacy, access to technology, financial hardships, and health risks. The most
frustrating issue primary teachers encountered when teaching online, according
to Allouh et al. (2021), was unmotivated students. Moreover, Ishak et al. (2022)
discovered that because student access to devices, internet connectivity, and class
time was constrained, teachers primarily use smart phones to access the internet
and conduct lessons. Despite the challenges, they remained convinced of the
importance of technology in the classroom and of its ability to raise students'
digital literacy and promote responsible use.

2.2. Instructional Support for Teachers during the Pandemic

The COVID-19 pandemic has altered how principals perform their duties.
Principals are expected to be excellent managers and leaders in this time of
exponentially accelerating change (Pangestu & Karwan, 2021; Reyes-Guerra et al.,
2021; Karakose & Papadakis, 2021). Pollock (2022) noted that a two-pronged
strategy was being utilized by school leaders in Ontario, Canada, to manage
public schools during the pandemic crisis. Their responsibilities were being
widened to encompass (a) safe schools and building a framework for future
education; and (b) concurrently, digital instructional leadership. In the
Philippines, Bautista Jr. et al. (2021) found that in terms of capacity building,
technical issues, data privacy, information-dissemination systems, and online
learning management, most teachers had access to adequate support from their
respective schools. However, Aloufi et al. (2021) discovered that there was
inconsistency in some practices, necessitating the identification of training
requirements for mathematics teachers in the area of e-learning in virtual classes.
These requirements include diversifying the techniques for collecting student
responses to activities, utilizing electronic participatory learning strategies to form
and manage cooperative learning groups, and using electronic communication

apps.

Dayagpbil et al. (2021) discovered that the teachers altered their lesson plans in
accordance with the institutional policies during lockdowns at the school.

The path model of Pressley and Ha (2022) discovered that teachers' psychological

characteristics and administrative support were linked to their levels of stress. The
path results in the final Social-Ecological Model (SEM) demonstrated the complex
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indirect relationships between teacher efficacy and stress among school
administration support and teachers. When the COVID-19 pandemic overran the
educational system and forced teachers and students to acquire and use digital
tools and platforms, school administrators were compelled to take on the
responsibility for digital literacy. Khalid Alajmi (2022) revealed that school
principals who exhibited digital leadership had a positive influence on teachers'
adoption of technology during the COVID-19 pandemic. Teaching and interacting
with students and parents, work-life balance, working from home, school
management, and colleagues are some of the factors that Klusman et al. (2022)
identified as needing support. Xue et al. (2022) disclosed that online instruction
has been used to keep up with regular academic activities ever since the
pandemic's inception. The participants' adoption of online instruction was
influenced by facilitating circumstances, technology self-efficacy, learner
characteristics, teaching administration, pedagogical factors, resistance to change,
time restraints, and security concerns. Bichler et al. (2021) described a remote
professional development course for high school teachers who were switching to
remote instruction during the COVID-19 pandemic. By enabling them to set and
modify objectives based on evidence from the students' prior work on the unit,
the innovations aid teachers in tailoring a lesson plan.

2.3. Students’” Engagement during the Pandemic

Many countries around the world have shifted to online learning and other digital
alternatives to ensure educational continuity during the pandemic. (Alghamdi,
2022; Agarwal & Kaushik, 2020; Bahasoan et al., 2020). The students had favorable
opinions of using online learning as a supplement to traditional education.
According to Vellanki et al. (2022), the importance of teachers and students getting
used to new teaching and learning techniques both during and after the pandemic
has increased. To ensure that learning continues throughout the Covid-19
pandemic, teachers must have a solid grasp of both pedagogical and content
knowledge through information integration and communication technology
(Astutik et al., 2022; El Said, 2021; Panagouli et al., 2021). In any situation during
the pandemic, teachers and students can use teacher videos as one of their
learning strategies.

Nwosu et al. (2022) uncovered a comprehensive conceptual relationship between
instructional leadership roles at different hierarchical levels and their effect on
learner performance. Policymakers should be aware of these implications if they
are interested in improving instructional leadership both during and after the
pandemic in order to improve student performance. Atalaya et al. (2022)
discovered that many universities did not initially plan the mechanisms for
adapting to the virtual modality sufficiently, despite the necessity to adapt to
environments that ensure the continuity of educational services in the face of
social distancing. Students' academic performance was significantly impacted by
the switch to virtual teaching and learning. Guidelines were created by Chile's
Ministry of Education to maintain the developmental processes that gave rise to
the concept of remote learning. However, Munoz, et al. (2022) indicated that
students were not impressed with how the material was handled or the virtual
mode's evaluation techniques.

http:/ /ijlter.org/index.php/ijlter



185

Vargas et al. (2020) revealed that the university students in Mexico were forced to
switch to online learning due to the COVID-19 pandemic and the quarantine
period, which required them to get used to cutting-edge technologies and
environments that were different from those in their university's classrooms.
They discovered that these unfamiliar surroundings can be uncomfortable,
affecting students' academic performance. Further research revealed that noise,
temperature, and lighting all significantly affect university students” academic
performance.

Most students adapted to the new teaching delivery method with little help,
despite the COVID-19 pandemic forcing universities and teachers to change their
methods (Limniou et al., 2021). When emergency remote teaching was used,
students' academic performance improved, according to Pradas et al. (2021),
supporting the idea that organizational factors may be crucial for emergency
remote teaching to be implemented successfully.

Spitzer and Musslick (2021) emphasized that the education of young children is
atrisk if schools are closed in response to the rapid spread of COVID-19, including
a widening achievement gap. Their findings suggested that the performance gap
between low- and high-achieving students was closing, with low-achieving
students demonstrating greater performance improvements than high-achieving
students. This gave rise to the idea that virtual classrooms might be helpful in
halting the educational losses caused by recent and impending school closures. It
was discovered that urban and rural students both benefited academically from
distance learning, according to Clark et al. (2021). To maintain educational
continuity during the COVID-19 lockdown, numerous instructional strategies
were developed. The adoption of uniform teaching and learning strategies during
the COVID-19 lockdown would be unsuccessful because each strategy depends
on the infrastructure and economic conditions present in each geographical
location (Nhongo & Siziba, 2022).

3. Research Methodology

This section discusses the research design that was selected for the study, as well
as the environment and the respondents who are participating in it. Furthermore,
the research instrument, data reliability and validity will be explained, and the
data analysis will be provided.

3.1. Research Design

This paper employed a qualitative research design since it consists of verbal
excerpts from interviews with the respondents through Microsoft Forms. The
study was phenomenological since it delved into the lived experiences of public
school teachers in the United States during the pandemic. In this study,
respondents were asked to share what they observed among their students, the
mode of instruction they have adopted, as well as issues such as their students'
engagement, their methods for behavior management and assessment, the
barriers or challenges they experienced, the coping mechanisms they applied in
eliminating such challenges from their teaching, and the support they received
from their school and district administration as well as parental involvement.
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Interpretative phenomenological analysis (IPA) was purposefully used because
the essence of the problem could only be fully grasped by acquiring teachers’ lived
experiences. IPA involves data gathered directly from participants and was
employed with Smith and Osborn (2007) as proponents.

3.2. Research Environment

The data were gathered from public school teachers who were teaching in the
United States, particularly in California, New Mexico, Arizona, Florida, South
Carolina, Texas, Utah, and Colorado. Due to the COVID-19 pandemic, the U.S.
educational setting immediately shifted from face-to-face learning to online or
blended learning. During this time, contact with other people was prohibited;
thus, the researchers collected the data through Microsoft Forms.

3.3. Research Respondents

This study involved 20 public school teachers who specifically teach English,
Math, Science and Special Education, with an average of eleven years of teaching
experience, from selected U.S. public schools; they have all been teaching during
the pandemic. The participants were each provided with a generic name to
conceal their identity. Some inclusion criteria were strictly considered in the
selection of participants. First, participants had to have been teaching in the U.S.
during the pandemic. Specifically, these teachers have witnessed the way in
which public schools transitioned from face-to-face to online learning. Second,
they needed at least three years of teaching experience. Lastly, they had all been
trained on how to use the online learning platforms that may be incorporated in
their online classes. Table 1 illustrates the demographic profile of the participants.

Table 1: Demographic profile of the participants

Years of Present Subjects Taught and Modes of
Respondents Teaching Teaching Level of Education Instruction
P Including Location during the
Pandemic Pandemic
. . . Blended
Teacher 1 14 California, USA Science, Secondary .
Learning
New Mexico, STEM and Algebra, Blended
Teacher 2 12 USA Secondary Learning
Teacher 3 8 California, USA Math, Secondary Full OIThne
Learning
Teacher 4 12 Arizona, USA Special E ducation, Blend-ed
Primary Learning
Teacher 5 1 New Mexico, English, Math, and Full Online
USA Science, Primary Learning
Functional English,
New Mexico, Reading, Writing, Full Online
Teacher 6 22 USA Math, and Science, Learning
Tertiary
Teacher 7 12 Arizona, USA Special Educahon, Full OIThne
Primary Learning
New Mexico, . Full Online
Teacher 8 4 USA English, Secondary Learning
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Teacher 9 20 Florida, USA Biology, Secondary Full On}lme
Learning
New Mexico, Engh.sh, Math, Socml Blended
Teacher 10 3 Studies, and Science, .
USA ) Learning
Primary
Teacher 11 8 Florida, UsA | Ccometryand Pre- | Blended
Calculus, Secondary Learning
South Carolina, Blended
Teacher 12 4 USA Math, Secondary Learning
New Mexico, Special Education, Full Online
Teacher 13 1 USA Primary Learning
New Mexico, English and Math, Blended
Teacher 14 17 USA Primary Learning
New Mexico, . Blended
Teacher 15 10 USA English, Secondary Learning
Teacher 16 10 Texas, USA Enghsh. and Math, Full OrThne
Primary Learning
Teacher 17 15 Colorado, USA English, Secondary Full OrThne
Learning
Teacher 18 8 Colorado, USA Math, Secondary Full Or}hne
Learning
Teacher 19 7 Utah, USA Science, Secondary Full OrTlme
Learning
Teacher 20 12 Utah, USA English, Math, and | - Full Online
Science, Primary Learning

3.4. Research Instrument

In order to facilitate the data-gathering process, the study used a semi-structured
interview that was written in English. Its content was checked and validated by
at least five experts in the field to ensure that the constructed questions were
suitable for a study using IPA. In such an interview, the interviewer must build a
positive relationship with the respondents (Smith and Osborn 2007). This research
examined the lived experiences of teachers in the United States during the
pandemic. Two major parts of this instrument were ascertained. The first was the
profiling questions about the research informants, and the second was the
unveiling of their teaching experiences during the pandemic time through five
open-response questions.

3.5 Data Reliability and Validity

The use of a validated survey questionnaire through Microsoft Forms and its
distribution to a diverse sample of public school teachers across the United States
during the pandemic ensured the reliability of the study's data. The questions
were written with clarity and objectivity, and respondents were urged to give
thoughtful, honest answers to increase the validity of the data. To reach data
saturation, the respondents participated in a focus-group discussion led by the
researchers.

3.6. Data Analysis

The six steps of Braun and Clarke's (2006) thematic analysis approach were
utilized in the study, as follows: data familiarization, generating initial codes,
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searching for themes, reviewing themes, defining and naming themes, and
producing the report. A method for analyzing qualitative data called thematic
analysis entails searching through a data set to identify, investigate, and record
recurrent patterns. Thematic analysis is a good method of analysis when trying to
understand the experiences, thoughts, or behaviors present in a data set (Kiger
and Varpio, 2020).

4. Results and Discussions

After a thorough and rigorous analysis of the teacher-respondents’ narrative
responses, five emerging themes concerning the lived experiences of the Filipino
teachers in the United States of America during the COVID-19 pandemic were
identified. These are: students’ low engagement; unstable internet connection;
school district support in the form of professional development; utilization of
online engagement tools to leverage classroom engagement; and evident parental
support.

4.1 Theme 1: Students’ Low Engagement
The respondents divulged that low student engagement was evident during the
pandemic and narrated their experiences as follows:
T2: “During the pandemic, student engagement was low, and students
were less motivated in attending online classes. Assessment was easy
to conduct, but its reliability was low since students did it online.”

T3: “Student engagement was not as evident and effective during online
learning as in regular full face-to-face learning. Assessment of
student learning, on the other hand, was relatively easier to conduct,
collect and grade, but its results were not very reliable sometimes.”

T10: “They have short attention span towards online instruction.”

T12: “My students had [a] hard time learning during the pandemic. Some
of them had difficulty in answering and completing assignments or
tasks.”

T16: “Students were not fully engaged with the online set-up due to a lot
of distractions. Behavior management strategies were not as effective
as they were [when] implemented in the classrooms.”

T18: “Some students joined the meeting (online class) just for attendance.
There were low scores in assessments due to some gap in the
instruction.”

T19: “The students were not totally engaged during class discussions;
they were distracted by the social media.”

When the COVID-19 pandemic commenced, it negatively impacted the
educational sectors around the world (Franci, 2020). Teachers have long been
concerned about student engagement. When U.S. schools closed in March 2020 to
slow the spread of the coronavirus, millions of American students and teachers
were forced to participate in remote learning for the first time, making the
situation even more urgent. Teachers were worried that too many students were
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falling behind as some students continued their remote learning into the 2020-21
school year, others switched between in-person and home instruction, and still
others returned to the typical schedule of school days interspersed with social
isolation, quarantines, and masks.

The current study supports the U.S. national survey conducted by the EdWeek
Research Center (2020), which found that students and teachers were frequently
at odds when it came to student engagement. Both teachers and students had a
lot to learn about online education and innovative classroom management
techniques. In Australia, McKenna (2022) discovered that due to COVID-19's
quick shift to fully online instruction without any in-person instruction, students
were accessing learning resources more slowly throughout the semester. Despite
tutorials being the only virtual face-to-face activity available to students in this
course, student engagement declined, as indicated by a decline in attendance.

Additionally, according to research by the Northwest Evaluation Association
(2020) with 4.4 million U.S. students as respondents, the average Math scores for
students this year were lower than they had been for students in the same grade
last year by between 5 and 10 percentile points. Since the COVID-19 pandemic
started, most learners in all grades have made some progress in reading and math.
However, compared to previous years, math gains were on average lower in the
fall of 2020, which led to more students falling behind in terms of their prior
attainment. The implication is to keep providing federal and state funding to
pandemic-affected school districts. To effectively target resources, data reporting
should be transparent.

Ling (2022) recommended that a proactive governmental approach is required to
close the gap caused by the shift in learning delivery methods and the emergence
of online learning. Academics and practitioners should rethink education entirely
in order to more effectively combat the new learning challenges presented by
novel technologies.

The research findings imply that the pandemic has significantly affected student
motivation and engagement in online learning. Students have a shorter attention
span and are more susceptible to distractions when learning online, which leads
to lower test scores and difficulty in finishing assignments. Despite the simpler
administration of assessments, their reliability was called into question because of
the online format. Additionally, it seems that behavior control techniques that
worked well in face-to-face classes did not have the same effect online.
Incorporating interactive activities and minimizing distractions are two strategies
that teachers may need to employ to keep students interested and motivated
during online instruction. To ensure the validity of assessment techniques in the
online format, it might also be necessary to reevaluate them.

4.2 Theme 2: Unstable Internet Connection
As indicated by the respondents, unstable internet connections caused low
student engagement and delayed the teaching-learning process at times:
T1: “I had a hard time engaging the students in class discussions and
group collaborations due to a bad internet connection.”
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T6: “One of the barriers I have experienced in my instruction during the
pandemic is the unstable internet connection, especially during
inclement weather.”

T9: “The students who are living in areas that cannot be reached by the
internet that the district provided were not able to get online ever so
it made learning more difficult for them.”

T13: “Due to their location in the reservation area, many of my students'
poor internet connections posed the biggest problem. Students
frequently experienced screen freezes or were kicked out of Zoom.”

T14: “Some are late in attending the live lesson, blaming the poor Wi-Fi
connection. Some students aren’t taking it seriously.”

A stable internet connection has played a vital role during online classes, but not
all learning institutions are sufficiently privileged to access one. According to
Broom (2020), only half of the world's population has access to the internet. In the
least developed nations, less than half of the population is connected. Thus, much
effort is required to enhance education both during and after the pandemic.

The PEW Research Center (2021) confirmed that 90% of Americans consider the
internet to be essential, and 40% of them also made video calls and utilized
technology in novel ways. While technology was a godsend for some people, it
was challenging for others. Moreover, a sizable majority of Americans (81%) say
they have participated in video calls with others at least once since the pandemic's
start. Also, 40% of Americans say they have used technology or the internet in
new or unusual ways, and as a result, they see new value in digital tools. Some
customers also requested service enhancements as the pandemic spread. 29% of
broadband users have taken action to improve the reliability, quality, or speed of
their home high-speed internet connection since the crisis began.

The U.S. Census Bureau (2020) discovered that 3.7 million American households
with students still do not have regular access to the internet, and 4.4 million do
not regularly have access to a computer. Although schools provided computers
to more than 50% of households, only a small percentage also received internet
access devices.

The pandemic has presented significant challenges for both teachers and students
due to poor internet connectivity. Due to this challenge, teachers have found it
difficult to involve students in group projects, live lessons, and class discussions.
Some students have even reported being unable to participate in online classes at
all. Students frequently experience screen freezes or are expelled from Zoom in
places with poor internet connectivity, such as reservation areas, where the issue
is particularly severe. To ensure that all students have equitable access to
education, it is imperative that educators and policymakers address this problem
by providing reliable internet access to all. To account for potential connectivity
issues and provide flexibility for students encountering technical difficulties,
teachers may need to modify their lesson plans and delivery strategies.
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4.3 Theme 3: School district support in the form of professional development
The respondents described the instructional support their school districts have
provided during the pandemic as follows:
T1: “The school administration provided the teachers with training about
the usage of an online platform for class instruction and help desk
support from the Microsoft Teams.”

T4: “Professional Development and giving [a] stipend to those teachers
offering extra hours after school.”

T5: “Providing Wi-Fi hotspots to students and also providing them with
laptops that they can use at home.”

T8: “The district and the school have been very supportive. There were
liaison officers giving out printed worksheets that we made for
students who were dealing with internet connection issues.”

T11: “Offer more training and support by providing us more Professional
Development (PD) Training online.”

T17: “Our principal sent us links for various online trainings that would
strengthen or enhance our strategies for online teaching.”

T20: “Series of trainings were conducted,; teachers were trained on how
to conduct blended learning effectively and provided the students
laptops and iPads they needed for online learning. School
administrators were in support, making sure students get online and
on time by calling out parents.”

The provision of professional development sessions on how to deliver instruction
(online, blended, modular) is a common strategy among educators and school
leaders not only in the United States, but globally. Various online engagement
tools have been marketed towards educators and students, such as Microsoft
Teams, Zoom, Edpuzzle, Quizizz, Screencastify, Padlet, Nearpod, and many
others. When the pandemic occurred, it also altered the course of the professional
development topics that the education sector must plan and provide (Cabeen,
2021). Schools must continue to offer their teachers professional development
opportunities in order to continue offering their students the best education they
can under these unprecedented and demanding conditions (Logan, 2020).

On the other side of the world, Jen et al. (2022) found that teachers in the
Netherlands are dealing with new difficulties when using educational technology.
Classroom teachers in Turkey require a targeted approach when designing their
professional development, according to Kalman et al. (2022). The process was
successful for most of the teachers despite some difficulties, such as a lack of
technological tools, inadequate infrastructure, and adverse psychological effects.
In Asian contexts (Bond, 2021; Morra et al.,, 2021), funding for professional
development and equipment must be increased, equity must be prioritized,
collaborative activities must be created, and a combination of synchronous and
asynchronous learning techniques must be used.
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To support the secure reopening and operation of schools and to deal with the
pandemic's effects on American students, the U.S. Department of Education gave
states and school districts a total of nearly $122 billion. It also included additional
funding for Native Hawaiians, Alaska Natives, and Tribal educational
institutions, as well as $3 billion for special education, $850 million for the
Outlying Areas, and $2.75 billion for private schools. It follows, then, that the state
and school district leaders must ensure that adequate funding is allocated for
teachers' professional development.

Educating and assisting teachers as well as students can enhance the success of
online learning. Schools can better equip teachers to deliver high-quality
instruction in an online format by offering training on how to use online platforms
effectively, providing technical support, and providing financial incentives to
teachers who offer extra hours. Additionally, closing the digital divide and
guaranteeing that all students have access to learning opportunities can be
achieved by giving Wi-Fi hotspots and laptops to students who might not have
reliable internet access or technology at home. To encourage students’ success in
online learning, school administrators and district liaison officers can be
extremely helpful in addressing connectivity problems, distributing materials,
and offering ongoing professional development opportunities. Education
professionals and students can adjust to the new norm of online and hybrid
learning with continued investment in support, technology, and training.

4.4 Theme 4: Utilization of Online Engagement Tools to Leverage Classroom
Engagement

To improve students” engagement during the pandemic, the respondents had to
utilize online engagement tools to provide purposeful and meaningful online
instruction. They describe the initiatives taken below:

T3: “In regard to engagement, we started with a Google form for check-in
questions for all of my students so I will know who are present and
logging in our Google classroom. Collaborations are based on the
answers that they have with our activities, whether it would be in
Google Docs or forms or even Jamboard. Most of the assessments
that I have during the pandemic are in Google Forms.”

T5: “The district made us learn Microsoft Teams as a self-paced training
to catch up with the start of classes. Our school administrator had to
buy the online programs that would be mainly used in our
classrooms such as Edpuzzle, Seesaw, Screencastify, and Padlet.”

T7: “My school used the flipped classroom (asynchronous-synchronous-
asynchronous) model to ensure that rigor is observed in the teaching-
learning process in the online classroom.”

T10: “Presentation of actual classwork is done by showing their work in
front of the camera and highlighting it for the whole class to see.”

T13: “Students responds [in] real time during the lesson by using the
activities, quizzes, and games feature of Nearpod and other online
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education programs that records real-time responses of the
students.”

T14: “A presentation screen is always shown the moment students join
the meeting so they will see the expectations right away before the
start of the lesson. Having them invested on getting Dojo points for
a reward helps in keeping them on task.”

T15: “Teams Groups and OneNote come in handy when doing small
group discussion and group tasks. The use of other programs such
as Padlet, Whiteboardchat, and Jamboard made classroom
collaboration more engaging and task-oriented.”

T17: “Assessment has been collected through quick check for
understanding during discussion by utilizing the activities feature
of Nearpod, exit ticket using Microsoft Forms, lesson video with
questions in between using Edpuzzle, performance task and project
using Flipgrid, and homework using the Teams assignment and
OneNote program.”

T19: “Used Google classroom/meet or Zoom for students with internet.
Those who don’t, we provided them with remote packets which they
send back to school when they are done answering.”

T20: “I learn different teaching strategies that I can still connect and
motivate my students to participate during virtual learning such as
Quizizz, Edpuzzle and Breakout rooms in Teams.”

The teacher-respondents undertook a series of professional development training
sessions to hone their technological skills in order to be effective in their online
teaching. SalasPilco et al. (2022) found that it was essential to provide teachers
with both adequate professional development and emotional support for their
work to improve the students’ engagement during the pandemic in Latin
America.

In the United States, Hollister et al. (2022) reported that most students claimed
that their professors used polls, breakout sessions, and weekly quizzes to engage
students in their classes, at least occasionally. While most students were neutral
or positive about the weekly quizzes that were used to replace midterm or final
exams, they were slightly less favorable about the breakout rooms. Students gave
the in-class polling extremely positive reviews. Students preferred working as a
whole class rather than in breakout rooms, Fitzgibbons et al. (2021) found, but
they claimed to form more peer connections that way. According to Venton and
Pompano's (2021) positive qualitative student feedback from students in
chemistry classes at the University of Virginia, some students found it simpler to
interact with peers in breakout rooms as opposed to the entire class and
participate in class discussions.

In Indonesia, Tamah et al. (2020) identified various factors that could influence

the success of online learning, such as teachers’ prior experience with online
learning, technological and pedagogical knowledge, and the support system. In
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Hongkong, Chiu (2021) emphasized that the online engagement tools included in
digital support strategies better met the needs of students, that all needs were
indicators of engagement, and that relatedness support was crucial. Furthermore,
Tay et al. (2021) found that more self-directed habits and skills need to be taught
to Singaporean students in order for them to learn effectively both online and in
person. They also learned that there are different software programs for different
types of learning activities, that teachers need professional development to stay
current, and that online social networking sites may be necessary for student
discussions outside of the allotted times for online lessons.

Using different online platforms and tools can increase student engagement and
support efficient instruction in online learning. Teachers can track student
attendance and assess their progress in real time by using Google Forms for check-
ins and assessments. The flipped classroom model can help to ensure a consistent
level of rigor in the teaching-learning process, while other online resources such
as Edpuzzle, Seesaw, Screencastify, and Padlet can promote student interaction
and collaboration. Not only can online tools such as Nearpod, Quizizz, Edpuzzle,
and Flipgrid make assessments more interesting and interactive for the students,
but they can also enable teachers to gather and process student data more quickly.
By giving students without internet access remote packets, we can close the digital
divide and guarantee that all students have access to educational opportunities.
Through ongoing professional development and training, teachers can keep
learning new teaching methods. The findings imply that a variety of online
platforms and tools can be used to improve student engagement and support
efficient instruction in the virtual classroom.

4.5 Theme 5: Evident Parental Support
Parents play a pivotal role in students’ learning during the pandemic. Below are
the narratives of the respondents” experiences with the parents of their students:
T2: “Parental support was 90% compared to pre-pandemic. Parents were
most likely to respond to our emails and calls and sometimes sat
down with their students during classes.”

T4: “But all in all, they do support us whenever we request their presence
in a virtual meeting or whenever we are addressing some issues with
their child.”

T8: “Parental support was there; parents were updated from the
announcement and cooperative and you can observe that it was
teamwork.”

T9: “Parents were responsive during the online and hybrid classes in the
same level of participation as they were during the times before that.
Parents got a call from teachers when their students were not online
or not in the class, and they would make sure their students get on
and participate. They informed us when they were having bad
connection using the provider’s or their own internet.”

T12: “During parent-teacher conferences, parents/quardians were
actively participating through online video call or phone call.

http:/ /ijlter.org/index.php/ijlter



195

Fortunately, all my students' parents were quite helpful. We spoke
over the phone and via email.”

T17: “Parents are supportive, since they go to school and pick the packets
for their kids. They also return them at the end of the week. They take
time to go to school, which means a lot.”

T18: “Some parents were on board and supportive of the school policy and
were supportive of their child's education.”

Due to the COVID-19 pandemic and the rise of online learning, parental
involvement in their children's education is just as crucial as that of the teachers
because parents must support, respect, and guide their children's work, as well as
supervise, and discipline them (Dini, 2021; Ribeiro et al., 2021). It is evident from
the respondents’ responses that parents were supportive of their children’s
education during the pandemic. Sari and Maningtyas (2020) concurred with the
present research that parents demonstrated a positive level of involvement in
terms of accompanying children during distance learning. However, some
parents were unable to support their children as much during the pandemic due
to their lack of technological abilities, experience, resources, or time - often due to
conflicts with their own employment - which led to their experiencing barriers
during the online learning of their children (Garbe et al., 2020; Knopik et al., 2021).

In the United States, McClain et al. (2021) found that 93% of parents with children
in grades K-12 reported that since the pandemic outbreak in February 2020, their
children have taken some kind of online course. The majority of these parents
claim, on the whole, to have had positive experiences with their children’s online
learning; 62% of parents whose children have received some online education
during the pandemic felt that it had gone very well or somewhat well, and 70%
noted that it had been very easy or somewhat easy for them to assist their children
in using technology and the internet for online education.

According to a separate survey of 1000 parents, conducted by Rutgers University,
parent communication is increasing among some of the most vulnerable student
groups, whose parents are typically the hardest to contact (Lansford, 2020). In
comparison to before the pandemic, 57% of Black parents, 56% of families with
incomes below the federal poverty level, and 52% of Hispanic parents noted that
they felt more comfortable in helping their children with schoolwork. Sixty-two
percent (62%) of parents who responded to the survey reported that they now
have a better understanding of their child as a learner —including both their
academic strengths and weaknesses—than they did before the pandemic.
Additionally, two-thirds felt they were more aware of what their child is learning
at school. These results indicate that some portions of the parental population
need reinforcement, such as training on how to use tools for online learning, so
they can effectively support their children.

As with the school children themselves, their parents also have various ability
levels. Thus, it is essential for school leaders to appropriately determine which
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groups of parents need additional support so that they can better involve
themselves in their children’s education.

5. Conclusion

When the devastating effects of the COVID-19 pandemic reached the United
States and other countries around the world, education was one of several sectors
that underwent a paradigm shift. Different learning delivery modes, such as
online, blended, and modular learning were initiated around the world. In the
United States, online learning was popular, but it resulted in considerable anxiety
for school leaders, teachers, students, and parents. The goal of this study was to
share the real-life experiences of public school teachers in the United States during
the pandemic. After a thorough examination of the respondents' narratives, five
themes were extrapolated. These included low student engagement, erratic
internet connections, support from the school district in the form of professional
development, the use of online engagement tools to boost engagement in the
classroom, and overt parental support. It was discovered that low levels of
student engagement were evident during the pandemic. Many U.S. teachers and
students were new to online learning, which clearly involved technological tools.
Unreliable internet connection was reported to be one of the main reasons for
students” poor performance, which low levels of included class participation or
engagement, late arrival in the online class, and the late submission of work. The
school districts collaboratively provided a series of professional development
courses for teachers on how to deliver lessons online. The teachers learned specific
teaching strategies pertaining to students’ engagement in online education.
Lastly, positive parental involvement played a vital role in the education of
children during the COVID-19 pandemic.

6. Recommendations

Based on the research findings and conclusion, recommendations for the school
districts and administration, teachers, parents, learners, and future researchers are
detailed below.

School Districts and Administration. The school districts” provision of training
to teachers on the use of devices, programs, and strategies for online and hybrid
instruction illustrates that teachers need to acquire more skills for delivering
lessons in a way that is new to them. It is deemed important for teachers to
undergo these training sessions in advance of the actual online classes in order to
prepare teachers ahead of time and allow them the opportunity to practice using
the technological devices needed for instruction. It is recommended that school
districts implement socio-emotional learning programs, as well as focusing on
enhancing teachers' technology skills, as part of the classroom routine. Also, the
concern regarding students” poor internet connection must be addressed.

Teachers. Teachers who reported having difficulty adapting to the new delivery
mode of teaching and learning during the pandemic must be willing to consider
learning and implementing online teaching to improve their teaching and
technological skills. Apart from personal and professional growth, teachers can
also provide more support to students who are struggling with the adaptation to
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online teaching and learning. It is further recommended that educators should be
equipped with the capabilities to find a balance in managing stress between the
challenges of online instruction and socio-emotional development.

Parents and Learners. Students were observed to adapt to the changes in
classroom instruction from in-person to online learning faster than the teachers.
Parents, most of whom were assessed as being technologically challenged,
showed more frustration-related behaviors. Additionally, these behaviors were
anchored in their lack of ability to support their children’s learning using modern
technology. It is finally recommended that parents should be provided with
adequate training in the usage of technology to support their children. The district
should initiate parental support programs to address this matter.

Future Research. Future studies should continue to examine the ways in which
the pandemic has affected education and investigate the steps that can be taken
by schools and teachers to modify and enhance their teaching methods in order
to address the difficulties that have arisen during this time. It is crucial to reflect
on the lessons learned during this time and apply them effectively to improve the
standard of education for students as we continue to navigate the post-pandemic
landscape.

7. Implications for the Post-Pandemic Period

School administrators, teachers, parents, students, and future researchers should
think carefully about the implications for the post-pandemic period. It is evident
that online and blended learning are here to stay and, as a result, educators and
institutions of all levels must continue to improve their capacities and offerings
for the delivery of high-quality instruction to students in these settings. To help
teachers adjust to these new forms of instruction, professional development
opportunities, particularly those centered on technology and online teaching
techniques, should remain a top priority.

8. Study Limitations

Since the study employed a qualitative design using thematic analysis, it was
limited to 20 respondents. Future researchers are encouraged to include teacher
respondents from other U.S. states not included in this research. Also, for this
research, the researchers focused only on teachers. However, future researchers
are advised to include both teachers and students as participants in order to
provide more varied perspectives.
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Appendix 1

Research Questions

Part 1: Respondents’ Profile

1.

S

Write your complete name. (Note: For privacy purposes, a generic name will be
assigned in the research manuscript later, not your complete name.)

How many years have you been teaching? (USA, Philippines, etc.)

Were you working as a teacher when the COVID-19 pandemic started? (Yes/No)
Which State in America are you currently working as a teacher?

What subject/s are you currently teaching in the United States?

Which level of education are you currently working as a teacher? (Primary,
Secondary or Tertiary)

What mode of instruction has your U.S school adapted during the pandemic?
(Blended, Full Online, or Modular)

Part 2: Lived Experiences of the Respondents

1.

How did your classroom instruction look like during the pandemic? (To answer
this question, please discuss these elements: students' engagement, behavior
management, collaboration, and assessment.)

In relation to the elements mentioned in question number 1, what barriers or
challenges have you experienced in your instruction during the pandemic? (Be
sure to use details from real-life events or personal experiences in the classroom)
What was/were your coping mechanism/s to solve or eliminate the challenges in
your instruction?

How did your school administration or district support you to solve or eliminate
those barriers?

Describe the parental support your school gets during the pandemic.
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