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Abstract. One of the concepts with unclear definitions is teacher
leadership. Teachers must be inclined to take various risks to become leaders.
In fact, in practice, most teachers are not taught leadership skills in career
preparation programs. Teachers' success in decision-making processes and
school leadership efforts is sometimes limited.

Teachers who achieve control in their classrooms have much more power
to make suggestions to other adults in the school and can bring valuable
qualities to the school as teacher leaders. In addition to aiming to organize
effective classroom activities, teacher leadership also requires taking part in
school activities.

This research was conducted to discuss the roles and strategies of
principals and teachers in developing teacher leadership in Azerbaijan. To
achieve the purpose of the research, the scanning method was followed and a
theoretical analysis was made. Leadership is the ability to motivate a group,
gather them around certain goals, and achieve these goals together. As an
effective leader, the teacher has the responsibility of developing a vision,
sharing his vision, and organizing learning experiences appropriate to the
development and individual differences of all students.
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1.Introduction

Contemporary educational leadership is focused on learning and self-
development. Therefore, today, the need for school administrators and
teachers to redefine their behaviors and skills comes to the fore. According to
Lieberman (1992), he specifies vision, structure, time, and skills as essential
conditions for new teacher roles and responsibilities. Most of the recent
research on school leadership highlights teachers' leadership roles.

Teacher leadership roles may differ according to the leadership status of
teachers. Expectations of teachers about the work they do are increasing and
their current competencies are not enough. In addition, they are required to
practice many changes and innovations in addition to being active in subjects
other than the curriculum. However, it seems very difficult for teachers to do
all these things alone, so teachers should be able to cooperate. Some of the
evidence that teacher leadership improves trust and collaboration with
colleagues include; It has a positive effect on school culture and contributes
to educational and organizational development.

Fullan (1994) argues that teacher leaders can influence school culture with
their leadership behaviors in the context of learning and teaching,
interpersonal  relations, continuous professional learning, change
management, and organizational values. Improving the teacher's leadership
role will also increase the quality of school management. Because the teacher
leader will participate in the decision-making process more consciously and
will contribute to the organizational change of the school. Teacher leaders are
people who can influence the behavior of both students and colleagues in the
school environment. Most critical in definitions of teacher leadership is the
fact that a teacher applies more motivational strategies to energize the group
or students' interest and support for action. In this context, Tschannen-Moran
M and Hoy WA (2021) stated that teacher leadership means creating an
environment where students are motivated to teach and move towards
learning. [Tschannen-Moran M and Hoy WA, 2021, p.784]

Teacher leadership is the ability of the teacher to take on willing tasks in
formal and informal educational activities and processes in the classroom and
at school, to create projects, to influence the environment, to support the
development of colleagues, and to build trust. Silva et al. (2002) defined the
development of teacher leadership in three different ways: It is stated that the
teacher's ability to influence formal processes in the classroom and school;
supports the development of colleagues; and takes an active and willing role
in school-wide activities [Arnold, H. J., Feldman, D.C. 2016, p.65-66].
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2.Materials and methods

Advances in industry and technology occur rapidly and with great leaps; It
has enabled companies to offer products of different qualities, prices,
standards, and qualities to the market day by day. All these developments
have not only made it easier to meet the needs of human beings but also
caused social life, needs, and problems to reach different dimensions and
scopes. Therefore, people's grievances regarding the quality, price, health,
security, warranty, and technical service of the goods and services offered to
the market have also increased. These problems have revealed the need for
consumer protection and how important consumer rights are. This study aims
to reveal how aware consumers are of the rights provided to them by law and
to evaluate how they react to the grievances they encounter during their
shopping and how much they use the rights they have.

Data related to the research problem were collected through a literature
review and interview. First, a wide literature was scanned by accessing
domestic and foreign sources, and after the data provided by this method was
systematically analyzed and presented, the interview questions prepared and
developed as a result of the information obtained were applied to the study
group randomly selected from the study population. The data regarding the
first question was created based on the results of the literature review, and the
answers to the other three questions were analyzed. Interview gquestions were
distributed to teachers and school administrators working in teaching schools.
First of all, it was suggested that all managers be interviewed. Face-to-face
interviews were held with the administrators and teachers who agreed to be
interviewed, in their schools. The data were analyzed, the answers were read
one by one, the opinions shared by more than 70% were included in the
findings, and these informal but controlled interviews were written down.
During the interviews, each participant was asked the same question. This
study shows teachers' and administrators' views, experiences, and the teacher
leadership behaviors and obstacles they engage in. Findings based on the data
provided by the techniques used are presented below. The research of Bennis
and Bass will be used in the study.

Research Questions

How does teacher leadership manifest in Azerbaijan schools?

How do teachers see interconnections between teacher leadership and
impact teaching?

Does teacher leadership influence teacher-student relationship?

Results

In this part of the research, participants' views on teacher leadership and

teacher leadership and teacher leader roles, how teacher leadership is
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evaluated by school administrators, and their views on the suitability of
teacher leaders' roles to their professions are included.

Leader teachers' opinions about the leadership qualities they see in
themselves and their frequency distribution are given in Table 1.

Opinions Frequency
Communicating Good 13

Isn’t helpful

Being Active

Problem solving

Following Innovations

Being Social

Sharing What You Learned
Expressing Your Ideas Openly
Referring Others

Professional Competence

Be an example

Taking Initiative

P RPEFRPEPNNMNDNNNDNOPRO

38
Table 1. Leadership Characteristics of Leader Teachers

Table 1 shows the views of teacher leaders regarding the leadership
qualities they see in themselves. Among these features, good communication
was the most mentioned and expressed feature by the participants. Thirteen
of the participants think that they have good communication skills. Six of the
participants helped, four people being active, three people solving problems,
two people following innovations, two people being social, two people
sharing what they had learned, two people expressing their ideas openly, one
person directing others, one person professional competence, one person
being an example, one person taking initiative.

Communication is a very decisive process in school life [Bennis A. 2016,
p.87-89]. Eight of the participants stated that they had good communication
with their colleagues, five with their students, one with the parents, and one
with the school administration. Participants' opinions about good
communication are given below:

My ability to communicate is very good. Both with my colleagues and my
students. | have a very good communication channel. I will not offend or
upset anyone. (P1)

| approach people moderately. I don't think I've even broken anyone's
heart in 9 years. | mean well. | love everyone, mutual love, respect. We can
say that my communication skills are strong. (P18)
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| try to convey these (innovations) to the people around me as much as |
can. I'm trying to answer the questions asked to me. The issues | help with
are not only related to my own branch. Especially our friends who have just
started their careers feel closer to us than the older generation and ask
questions more easily. We can convey things to them more easily. (P1)

Generally, | prefer to take initiative. (P12)

| try to be an example, from my stance to my clothing. (P13)
3.Leadership qualities that a teacher leader should have

Participants were asked “What are your suggestions for improving and
supporting teacher mentoring?” The question was posed. Participants'
opinions about the leadership qualities that a teacher leader should have and
their frequency distribution are given in Table 2.

Table 2. Leadership Characteristics That a Leader Teacher Should
Have
Opinions Frequency
Communicating Good
Professional Competence
Be an example
Following Innovations
Good Oratory
Isn’t helpful
Problem solving
Establishing Trust
Having a Corporate Culture

P P DNDNWO oo

[E=Y

28

Table 2 shows the participants' opinions on the leadership qualities that a
teacher leader should have. Eight of the participants think that leader teachers
should have good communication skills. Five of the participants stated that
professional competence, five stated that being an example, three stated that
following innovations, two stated that good oratory skills should be present,
two stated that helping, one stated that problem solving, one stated that
providing trust, and one stated that the teacher leader should have qualities
such as having an institutional culture. They are thinking.

The participants' opinions regarding good communication skills and
professional competence are given below:

Communication is very important. The teacher leader must have good
communication with his colleagues and students. (P1)

The teacher leader must be able to communicate well with students and
teachers. (P2)

The teacher leader needs to provide trust. (P5)
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It has to have a corporate culture. Every problem at school is a problem
for me. | think this should be the most important thing in a teacher leader.
(P7)

In my opinion, teacher leaders are like unofficial advisors in schools; they
take part in the processes at school, organize and discipline these processes
with patience, consistency and determination, regardless of conditions, time
or circumstances. Variables such as teachers' personal characteristics and lack
of internal motivation, unsupportive school management, cooperation and
communication problems, bureaucracy and drudgery of the system negatively
affect teacher leadership activities. If the teacher himself does not have
leadership qualities, this is a hindering factor from the very beginning.

4. Leaders’ Views on Their Efforts to Innovate at School

Participants were asked: "What are the efforts you make when an
innovation is made in the school?" The question was posed. The participants'
opinions about the efforts they make when innovating at school and their
frequency distribution are given in Table 3.

Table 3. Efforts of Participants When Innovating at School

Opinions Frequency
Giving Support 15
Idea Generation 2
Leading 2
Following Innovations 1
20

Table 3 shows the participants’ opinions about their efforts when
innovating at school. The majority of teachers responded to support their
efforts when it comes to innovation in the school. Two participants
emphasized their efforts to generate ideas, two to lead, and one to follow
innovations.

Participants' opinions on support efforts are given below:

If the innovation is truly for the benefit of the school, I will take
responsibility. 1 ensure that my students contribute to that work along with
myself. (P1)

I'm trying to be in it. What is new in school? For example, we can say
social activities for our school. Being in almost all of them

I am working. For example, | actively took part in the painting and sound
competitions held at our school. Since my arrival, theater and poetry recital
activities have been organized by me at the school. In other words, | prefer to
be directly involved rather than supporting it from outside. (P3)

We constantly express our suggestions in group meetings and meetings
held by the ministry. But the ministry does not take this too seriously. It's just
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a piece of paper. We write it on paper and it just flies away. Thanks to the
school, when we say something, they take our suggestions seriously. (P8)

In addition, from teachers' opinions, it was revealed that the employees in
the schools are willing to innovate, their differences are seen as a source of
wealth, and teachers are evaluated based on their contributions to the school.
This is a positive factor in making teachers open to innovations, willing to
integrate new developments into the school, and working to improve
themselves and the school. Having and supporting open-minded, innovative,
open-minded, risk-taking teachers in educational institutions is a determinant
in the course of schools becoming innovative. It can be said that the teachers
in these schools have innovative characteristics such as being dynamic,
imaginative, cooperative, creative, adaptable flexible, and eager for
innovation.
5.Requirements for Teachers to Take on a Leadership Role

Participants were asked: "Why do you think teachers should take on a
leadership role?" The question was posed. Participants' opinions about the
necessity of teachers taking on a leadership role and their frequency
distribution are given in Table 4.

Table 4. Requirements for Teachers to Take on a Leadership Role

Opinions Frequency
Set to example 12
Teach 5
Shaping Society 1
18

Table 4 shows the participants’ opinions about the requirements for
teachers to take on a leadership role. The majority of participants think that
teachers should take on a leadership role to set an example for others. Five of
the participants think that teachers should take a leadership role in teaching,
and one person thinks that teachers should take a leadership role in shaping
society.

The opinions of the participants who think that teachers should take a
leadership role to set an example for others are given below:

These are important for both the society, the country, and the state. The
teacher will be an example because education takes a country far. Education
serves as the engine for the growth and development of a country. For
example, when we look at Japan, America, or Europe today, we see the
importance of education. (P4)

We have a dough called a human. We shape people. Therefore, whether
teachers want it or not, it has an appeal to society. He needs to take a stand.
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In that way, it can only teach something new and broaden the student's
perspective. (P5)

Experienced people in all professions need to lead. That's the truth. Not
just in teaching. Those who are experienced in all professions must convey
their professional culture, professional ethics, and experience to those who
are new to the profession. (P10)

Teacher leadership offers teachers and leaders the opportunity for
simultaneous education, growth and development. In the interviews, teachers
express their desire to improve themselves through postgraduate education,
but they state that the education system and environment do not provide
enough incentive and support elements.
6.0Opinions on Obstacles of Teacher Leadership

Participants were asked: "Why do you think teachers avoid taking on
leadership roles at school?" and “What barriers may prevent teachers from
assuming leadership roles in their schools?” questions were asked. The
participants' opinions on the obstacles to teachers taking on a leadership role
and their frequency distribution are given in Table 5.

Table 5. Barriers to Teacher Leadership

Opinions Frequency
Insufficient Wage
Lack of Time
Take responsibility
Regulations
Burnout
Family Problems
Vocational Incompetence
Lack of Motivation
Problematic Communication

P NNMNNMNDNNDNO DS

[EEN

21

Table 8 shows the participants' opinions on the obstacles to teachers taking
on a leadership role. The issues that the participants see as the most obstacles
are insufficient wages and lack of time. Three of the participants responded to
taking responsibility, two to regulations, two to burnout, two to family
problems, two to professional inadequacy, one to lack of motivation, and one
to problematic communication.

Participants stated that they saw insufficient wages as an obstacle to
teacher leadership. The opinions of the participants who think that
insufficient wages are one of the obstacles for teachers to take on leadership
roles are given below:
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This is due to regulations in the education system. People are now
inundated with regulations. For example, he says, | will do this, but there will
be a regulation obstacle, so | better not do it. This is the biggest problem in
societies anyway. You always come across laws or regulations. As time
passes, the concept we call depersonalization occurs. (K1)

There may be lack of motivation or lack of motivation on the part of the
administration. (K7)

It may be related to personal characteristics. Most of them are passive
personalities. They are afraid to take responsibility because they live with the
mentality of the snake that is not worth me, long live it. Secondly, they do not
have enough equipment. (K12)

The research reveals that obstacles to teacher leadership arise from
different points such as central administration, school, and individual
dimensions. According to the results of the research, the leadership
characteristics of teachers are collected in three dimensions, and these
dimensions are; It has been concluded that these are personal actions,
collaboration skills, and professional knowledge skills. Leadership
characteristics of teachers; It is seen that these are acting within the
framework of a common understanding, sharing responsibility and
information, being a role model, planning and communication skills, field
expertise, and professional development. Bass (2019) states that many studies
on teacher leadership point to the importance of creating shared norms and
values among teachers and a collaborative school climate.
7.0pinions on Teachers' Communication Styles with Administrators and
the School’s Level of Assistance to Administrators

Participants were asked “How do you communicate with your managers?”’
and “Do your managers help you with your work?” questions were asked.
The participants’ opinions about the way they communicate with their
managers and their frequency distribution are given in Table 6.

Table 6. How Participants Communicate with Their Managers

Opinions Frequency
Good 15
Mixed 3

18

Table 6. shows the participants' opinions regarding the way they
communicate with their managers. Fifteen of the participants emphasized that
they had good communication with their managers. The other three
participants answered that their communication with their managers was
complicated.
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The opinions of the participants who responded that they had good
communication with their managers are given below:

When we have a problem, we say it directly. Our assistant managers are
solution-oriented. For example, my old manager always helped me. He
would give ideas when we needed them. (P1)

The opinions of the participants who responded that their communication
with their managers was complicated are given below:

My work always begins with conflict. 1 had conflicts with the manager
since my internship. Because when you express different opinions, you
constantly conflict. But in the end, it generally gets better. When | served as
the deputy principal of the school, as the deputy principal, as a classroom
teacher, and as a branch teacher, we had more or less an idea about these
issues. We try to keep our relationships good. Our relationship starts with
conflict and then continues with friendship. Once you get yourself accepted,
you get along. (P15)

The participants' opinions about the level of help the school provides them
and their frequency distribution are given in Table 7.

Table 7. School's Level of Assistance to Participants

Opinions Frequency
Yes 11
No 3
Partially 4
18

Table 7. shows the participants' opinions on the level of assistance the
school provides them. Eleven of the participants thought that the school
helped them in this regard. Three participants thought that the school did not
help them in this regard, and four participants thought that it helped them
partially.

The opinions of the participants who think that the school helped them are
given below:

There are also subjects that our school helps with. They help with material
and spiritual matters. Of course, sometimes they can't do anything. For
example, you are going to prepare a project, but if the cost is too high, their
hands are tied. Schools also have a certain balance of income and expenses.
Can't get out of this. But when | told my managers that | would do this, |
never saw them say, "You can't do this.” I have been working at this school
for 6 years. In my 16 years of teaching life, | have never seen a principal say
no to an event to be held for the benefit of the school. (P1)
8.School's views on support for teachers regarding leadership

The opinions of the participants are given below:
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The school doesn't actually support us very much. He wants us to do
whatever the procedure is, whatever the official duties are. Going the extra
mile is something about our character. If it is something useful for the school
and the student and if there is a duty for the school, they also help us when
we ask. If they have the means. (P5)

They're not very helpful, sir. We do this because we love it. We do it out of
our own sacrifice. | also know how to sit. But when we have an idea, they
don't always say no, they try to do it as much as possible. (P14)

Sometimes they help. If you have accepted yourself, you will be at the
forefront in this regard. But if you can’t get yourself accepted, on the
contrary, you will be a rebel, useless, and disruptive because you think
differently. Because when you produce different ideas, the other person must
respect this and at least implement usable ones. But on the contrary, when
you are seen that way, you may be penalized or excluded. (P15)

Bulgulara gore bazilarina gore, yoneticiler 6gretmenlere destek vermiyor.

According to the first result obtained in the research, it is seen that the
participating school administrators do not distinguish teacher leadership from
other types of leadership and perceive it as a natural quality of the teaching
profession. In recent years, school change and innovation processes have
made it necessary to increase the quality of teaching and maximize the
effectiveness of teachers in the areas of student learning. It is on the agenda
for school administrators to change their understanding of leadership and
share leadership authority with teachers. More shared leadership approaches,
in which all school members will embrace a common purpose and sense of
responsibility, are expected, especially from school principals. As a matter of
fact, one participant shows a similar approach with the view that “One of the
most important characteristics of teacher leaders that differs from other
teachers is that they have leadership skills.” A study shows that leader-
member interaction between school principals and teachers has a positive
effect on school efficiency. While Bass (2016) states that school principals
have very important roles in revealing teachers' leadership behaviors, school
administrators do not always act by understanding the importance of teacher
leadership and its contributions to the school development process. School
principals are expected to pave the way, especially for teacher leaders, and
even provide support for their practices. In our country, the leadership skills
and competence levels of school administrators play an important role in the
realization of teacher leadership in schools.
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9.0pinions on Methods to Eliminate Teachers' Reluctance to Share
Their Innovative Ideas

Participants were asked, "Sometimes teachers may have innovative
ideas about the school, but they are reluctant to take action or share their
ideas with others. How do you think these teachers should be supported?"”
The question was posed. The participants’ opinions on the method of
eliminating other teachers' reluctance to share their innovative ideas and
their frequency distribution are given in Table 8.
Table 8. Method to Eliminate Participants’ Reluctance to Share Other
Teachers' Innovative Ideas

Opinions Frequns
To support 13
To direct 5
Giving Motivation 3
To persuade 2
23

Table 8. shows the participants' opinions on the method of eliminating
other teachers' reluctance to share their innovative ideas. Thirteen of the
participants said that they supported teachers who experienced this. Five of
the participants stated that they guided the teachers who experienced this,
three stated that they motivated them, and two stated that they persuaded
them.

The opinions of the participants who supported their colleagues in this
situation are given below:

We're trying to help as much as we can. We provide support by saying
"You start, we'll help you wherever you get stuck.” (P1)

If I can, | say let's do it together, or if you give it to me, | can do it too.
That's how 1 try to help. (P2)

I recommend that he contact the school administration. If necessary, we
can enter together. Apart from that, it is necessary to meet with different non-
governmental organizations, associations, foundations or perhaps people
from the national education department, | will try to take the initiative in
these. (P3)

Bennis (2016) revealed in his study that the factors that reduce teachers'
motivation for professional development stem from teachers' individual
characteristics and attitudes, their expectations about activities, their personal
and family responsibilities, their economic situation, the planning methods
and timing of activities, the school they work in, their groups and the
approach of the school administration. It is similar to the findings in our
study, such as teacher reluctance, familial and child responsibilities, high
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costs, lack of continuity of training, physical conditions of the school, lack of
appreciation by the administrator, not allowing the administrator, and
punishment for taking initiative. Teachers have various expectations from
their administrators.

Teacher leaders are people who trust their colleagues, share,
communicate easily, are respected and their decisions are valued. School
administrators who participated in this study also stated that
trustworthiness and communication skills are the most important
characteristics of teacher leadership. In this regard, a participating school
administrator said; “People need to have someone they trust...”. Another
participating school administrator's opinion; “It also has a big role that
children and students will love and respect. Trust is also a common
aspect.” Teaching stands out as a respected and trusted profession in
society. It was stated by some of the participating administrators that
leader teachers are also reliable and respected. In this regard, a
participatory manager; “By reminding or giving respect to the child or the
people around you at work, students feel safe and trusted because they
show respect. This is a great achievement for the student. Naturally, with
this feeling and this behavior, you become a leader in the child's eyes.”
Another participant manager; ‘“Teacher leaders are people who can
establish good communication and dialogue with children, influence the
children around them, and influence the administration and parents.”

Can [2006:363] states that leader teachers find it necessary to learn
many leadership skills on the job to communicate effectively with their
colleagues. Communication skill is considered one of the effective
leadership characteristics. All of the administrators who participated in
this study expressed similar views that communication is both a
leadership and teacher leadership skill. A participatory manager; “I count
communication at the top of teacher leadership skills”. Another manager;
“You must have very good communication knowledge and skills.
“Communication skills should be the most prominent skill of the
teacher.” If a participant is a manager; "One of the most important aspects
of communication, that is, being a teacher leader, is to have strong
communication skills.” Another participating manager on this subject;
“Parents see the school as a family because of their high level of
communication, and the teachers' room becomes a home environment
because they have a high ability to gather other teachers together.”
10.Discussion

The research reveals that obstacles to teacher leadership arise from
different points such as central administration, school, and individual
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dimensions. According to the results of the research, the leadership
characteristics of teachers are collected in three dimensions, and these
dimensions are; It has been concluded that these are personal actions,
collaboration skills, and professional knowledge skills. Leadership
characteristics of teachers; It is seen that these are acting within the
framework of a common understanding, sharing responsibility and
information, being a role model, planning and communication skills, field
expertise, and professional development. Bass (2019) states that many studies
on teacher leadership point to the importance of creating shared norms and
values among teachers and a collaborative school climate. In addition, Bennis
(2016) states that teachers can demonstrate their leadership qualities more in
an environment where they can participate in school-related decisions, their
opinions are taken into account, working hours are arranged by collaborative
work, and they are supported for individual development. In this regard, it is
seen that the teacher leader characteristics obtained as a result of the study
findings are similar to the findings obtained in previous studies. In this
regard, it can be said that a suitable environment is important for revealing
and developing teacher leadership skills. Can (2007), who examined the level
of realization of teacher leadership skills in his research, states that the
actions classified under the headings of "personal actions, collaboration
skills, and professional knowledge skills" are carried out by teachers, but
such behaviors are more regulation-oriented and should be essential skills. In
addition, it was concluded that some of the teachers were able to exhibit
school-wide projects that could lead to change and create team awareness. It
can be concluded that the findings regarding teacher leadership skills
obtained as a result of the study are the lowest level behaviors for "teacher
leadership”, but provide a structure suitable for the classification of such
skills. In the study of Senge, P., (2016), it was concluded that the factors that
motivate teachers are certificates of achievement, being rewarded with a
salary, and award certificates. In addition, teachers are greatly motivated by
situations such as receiving verbal appreciation or thanks and being set as an
example. In our study, we see that similar factors motivate teachers. The
teachers who participated in the study mentioned that they expected to be
appreciated by their administrators and to receive a document or at least a
verbal thank you as a result of their work. When we look at the roles of
school administrators, we see that they have a critical role in motivating,
directing, and ensuring the professional development of teachers. In the study
of Poppen, M.L. (2017), the difficulties experienced by managers were
examined in five categories. Among these categories, in the school business
management category, they mentioned challenging situations such as finding
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financing, providing cleaning staff, late arrival of funds/materials, inadequate
physical conditions, procedures/paperwork, and completing the deficiencies
of the previous management. These situations that managers have to deal
with suggest that managers' motivational roles are left behind and they cannot
fulfill the responsibilities of this role. However, a manager who wants to
increase teacher success must recognize the motivating factors of teachers
[Senge, P., 2016]. According to Reinforcement Theory, reinforcement
ensures that a behavior is repeated. Teachers must be motivated for their
professional development to be continuous and effective. Since the aim of
administrators is for teachers to learn and maintain the desired behaviors
within the school, it is necessary to provide positive reinforcement to
motivate teachers.

Can (2006) stated in his study that the factors that motivate teachers are
students, control anxiety, changes in educational programs, teachers'
perception of themselves as inadequate, being open to innovations, and the
desire to gain competence in the profession. It has similar findings to our
study's findings of liking professional development/learning, wanting to
improve students, being interested in the subject, seeing the profession as
sacred, wanting to contribute to the environment, and feeling inadequate.
However, the findings of changes in the education program in Can's (2006)
study were not found in our study. However, our participants shared their
views on keeping up with changes when defining professional development.
This may indicate that teachers define adapting to changes as professional
development, but changes are not a factor in their motivation. Similar
findings are found in Yilmaz, A. 1. (2018) was also found in their study. They
stated that the factors that motivate teachers for professional development are
students, control anxiety, changes in the education program, seeing
themselves as inadequate, being open to innovations, and the desire to gain
competence in the field. In the studies of Oztiirk, N. (2015), the factors that
motivate professional development are students, sense of conscience,
technology, changes in education programs, teachers' perception of
themselves as inadequate, student parents, administration, family, being open
to innovations, sense of responsibility, social media, professional
competence. status and professional reputation. It is similar to the findings in
our study of administrator's encouragement, student feedback, liking
professional development/learning, wanting to develop students, seeing the
profession as sacred, wanting to contribute to the environment, and feeling
inadequacy. However, this study differs from ours with its findings such as
technology, social media, sense of conscience, and students' parents.
Participants in our study mentioned technology in their descriptions of
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professional development. They also talked about their unofficial activities
on social media. In addition, the parent factor is among the factors that reduce
motivation in our study. The reason for this may be that the region where our
participants work is located in a disadvantaged area. It has been observed that
teachers frequently mention that parent problems reduce their motivation.
According to Vroom's Expectation Theory, individuals expect to be rewarded
for their efforts. If the individual thinks that he can get a reward as a result of
his effort, he puts in more effort. The individual wants to see a reward when
he makes a certain effort. If the reward that a person will receive for his
efforts is attainable (there is a possibility of receiving a reward) and he wants
that reward, that person will be motivated [Tschannen-Moran M and Gareis
CR 2017, p.802]. Vroom's Expectation Theory emphasizes the expectation of
reward among the factors that motivate teachers. Yilmaz, A. 1. (2018) study,
participants mentioned the issue of reward among the factors that motivate
teachers for professional development. In our study, it was revealed that
teachers expect to be rewarded to motivate them for professional
development and that administrators also need rewards to motivate teachers.
To motivate teachers, school administrators should use these rewards
effectively at the appropriate place and time [Yilmaz, A., 2018, s.159].
Research shows that administrators have great importance in teacher
motivation.

Bennis's study revealed that the factors that reduce teachers' motivation for
professional development stem from teachers' characteristics and attitudes,
their expectations about activities, their personal and family responsibilities,
their economic situation, the planning methods and timing of activities, the
school they work in, their groups and the approach of the school
administration. It is similar to the findings in our study, such as teacher
reluctance, familial and child responsibilities, high costs, lack of continuity of
training, physical conditions of the school, lack of appreciation by the
administrator, not allowing the administrator, and punishment for taking
initiative. Teachers have various expectations from their administrators.
When we look at the findings of our study, it is stated that situations such as
the administrator not giving permission, the administrator not appreciating it,
and punishing taking initiative reduce the motivation of teachers.

In Senge, P., (2016) study, sixty percent of the participants mentioned that
managers did not support their postgraduate education. In this case, teachers'
expectations from their administrators cannot be realized. In the findings of
our research, it was found that school administrators' lack of convenience is
an important factor that reduces motivation for professional development.
Since student development cannot be achieved adequately without qualified

198



“Metafizika” Journal
2023, vol 6, issue 4, serial 24, pp.183-205

teachers, such administrator behavior in the education system will lead the
system to entropy. Female teachers who participated in the study stated that
their biggest obstacle to motivation for professional development was their
family and child responsibilities. Likewise, when managers were asked, they
saw the 100 obstacles to the motivation of their female employees as family
and child problems. Women sometimes take on more than one responsibility
and often experience multiple roles and superwoman syndrome, either
unconsciously or consciously [Patterson, J., 2017, p.74-75]. Additionally,
women have invisible obstacles during their career development. This
situation is explained by the glass ceiling syndrome.

According to Bass (2016), the desired success cannot be achieved because
professional development activities are carried out in a cursory, fragmented,
one-off, daily work away from deep topics. In our study, similar findings to
those in the literature were obtained. Insufficient quality of training activities,
lack of continuity of training, lack of application area and not being given by
experts in the field reduce the motivation of teachers. According to the
findings of our study, it was revealed that the participants experienced
security problems in the schools where they worked. In this case, it will not
be possible to talk about the professional development of the teacher whose
safety cannot be ensured.

Factors that reduce teachers' motivation for professional development have
been determined as student reluctance, parental interventions, parental
indifference, and negative discourses against the teaching profession.
Teachers' perceptions and experiences of the supervisor's inadequacy and
lack of a role model play an important role in the teacher's professional
development because the supervisor is one of the people responsible for
teacher development. In the study conducted by Bennis (2016), it was
emphasized that the quality and number of in-service training were not at the
desired level. Among the factors that reduce motivation for professional
development, in the category of school-related factors, the negative attitude
of the school administration, the physical inadequacies of the schools, and the
lack of institutional culture were most frequently mentioned. It can be said
that these findings in the literature are consistent with and support our
findings on the physical conditions of the school, the administrator's lack of
permission, the administrator's lack of appreciation, and the lack of
supervision. In the problem of the research, methods of coping with the
factors that reduce teachers' motivation for professional development were
examined. Coping methods against factors that reduce teachers' motivation
for professional development were examined in three categories: effort,
social support, and inertia. Self-motivation, self-sacrifice, and patience in the
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effort category; spouse and friend support in the social support category; In
the inertia category, findings of acceptance, doing nothing, waiting, and not
caring emerged.

The administrators' responses to the methods of coping with the factors
that reduce teachers' motivation for professional development are divided
into two categories: concrete and abstract support. In the concrete support
category, preparing a lesson program, allocating tools, providing the
necessary materials, and rewarding were mentioned, while in the abstract
support category, the findings of giving the teacher the necessary value,
providing individual guidance, not forcing and the principal's motivational
speech emerged. Motivation is a form of behavior that ensures the
continuation of behavior in the face of obstacles and requires an internal or
external effort that motivates the individual to continue the behavior.

Motivation is a process that stimulates individuals and activates them.
Individuals in organizations take action to achieve determined goals thanks to
motivation. However, our study revealed that teachers have difficulty in
being motivated and have difficulty coping with factors that reduce their
motivation. In the previous sub-problem of the study, we saw in the findings
section of the thesis that they could not do anything about factors such as
negative statements about the profession, student reluctance, parental
intervention, and the Ministry of Education's decisions that reduce teachers'
motivation, and that they showed behaviors such as accepting, doing nothing,
waiting, and not caring in the face of these situations. According to Can
[2006: 349], the motivation of teachers, who are one of the most important
elements of education and training, is important in terms of increasing the
quality of education. The findings of our study revealed that one of the most
important factors that motivates and demotivates teachers is the student.
While the teacher is motivated when the student likes the lesson and is open
to learning, the motivation of the teacher decreases when he sees the student's
reluctance. However, in the face of this situation, it is seen that teachers do
not apply a successful coping method by accepting the situation, being
patient, or remaining inactive, as they do not do anything to change student
reluctance. According to Bennis [1982: 80-81], motivation is multifaceted. It
is necessary to know who, what, when, and how to motivate. However, it
would not be realistic to say that all administrators work to motivate teachers
for professional development. It is an important finding that the behavior and
attitude of administrators are among the factors that reduce teachers'
motivation. On the other hand, managers already provide the simplest support
they have to do as a manager to those who want to do something. For
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example; Administrators mentioned that they prepared lesson plans suitable
for teachers with postgraduate education.

In the problem of the research, the participants' opinions (relating to the
current situation, and ideal conditions) that would motivate teachers'
leadership were examined. The ideal conditions that will increase teachers'
motivation for professional development were examined in four categories:
factors related to the professional development activity, factors related to the
school, factors related to the teacher, and factors related to the administrator.
In the category of factors related to professional development effectiveness,
the most common seminars are face-to-face, held at a time separate from
school, making the training more useful and eliminating the transportation
problem; In the category of school-related factors, it is most applicable in
schools and the school he works in is different; In the category of factors
related to the teacher, the most common views were the reduction of family
burden, and in the category of factors related to the administrator, the most
common views were that the administrator should not cause leave problems,
should direct, make announcements and invite experts. The administrators
who participated in the study expressed their opinions in two categories:
factors related to the school and factors related to the administrator. In the
category of factors related to the school, the most common views were that
the school where the teacher works were different, and in the category of
factors related to the administrator, the most common views were that the
administrator used his motivating role and corrected the deficiencies. In his
studies, Bass (2016) stated that to carry out teachers' professional
development more effectively, their interests and needs should be taken into
account, face-to-face training should be provided, and the training should be
applicable in schools. Teachers also stated that avoiding monotony in their
teaching, providing training by experts in their field, arranging the groups
homogeneously, and making planning would help ensure a more efficient
education. In the study conducted by Ozgetin (2019), the participants
expressed their opinions that the ideal conditions should be primarily
provided by experts, school administrators should be knowledgeable about
in-service training, universities should provide support, and there should be
experts to provide education in schools. It has been stated that there is a
dilemma regarding whether it is ideal for professional development to be
compulsory or voluntary. These findings coincide with the findings from our
research. The study shows that the ideal conditions for teachers' leadership
are the exact opposite of situations that reduce teachers' motivation. It turns
out that administrators' views on situations that reduce teachers' motivation
and their views on ideal conditions are compatible with each other. The study
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conducted is consistent within itself. It is thought that it would be appropriate
to review professional development studies in this direction, taking into
account the data obtained, in terms of the efficiency of the studies.
11.Conclusion

When the school administration is supportive, the process begins to move
towards a good place. If the school administration establishes school-family
and school-teacher relationships correctly and ensures balance, the teacher's
job becomes much easier. Of course, the teacher's responsibility and the
structure of the school are also important in the process. The current
institutional culture of the school and the human relations within this culture,
the administrative structure of the school, the educational and sociological
structure of the schools, and institutional norms affect the leadership efforts
in the school. Teacher leadership has a positive impact on school and student
success, achievement of goals, and dynamic learning processes. A good
teacher leader does not have problems with dominance in the classroom,
raises his students as self-confident and goal-oriented individuals, motivates
them, and this increases success. The attitude of the leader teacher makes the
learning environment at school fun. According to Bennis's (2016) research
results, school and classroom success and quality education are possible with
leader teachers who guide them towards success. The results of our research
support this finding. When the definitions of roles and responsibilities within
the system are made as they should be, teachers will take on more
responsibilities, initiatives will increase as uncertainties decrease, and
teachers with leadership potential will face fewer internal and external
limitations [Can, 2006, s.349]. In our study, supporting these data in the
literature, it was concluded that in-school interaction, legal regulations, and
cooperation with stakeholders improve teacher leadership in schools. If there
is coordination and balance between all elements within the school, teachers
can use their potential and exhibit leadership behaviors. With legal
regulations, teachers should be given the authority to be more effective and
different development opportunities, the teaching profession should be
professionalized, the rights of teachers should be protected by law, the
perception about teaching should be improved, teaching career stages should
be regulated, employees should be separated from non-working people, and
incentives, appreciation, and rewards should be provided. Participants stated
that when regulations regarding these issues are made, teachers' awareness of
responsibility and positive factors in the structure of the school come
together; They agree that leadership activities can be carried out effectively in
our schools and that leader teachers can make a difference.

Recommendations for practitioners:
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* It may be recommended that leader teachers be relieved of unnecessary
workload so that they can demonstrate leadership behaviors at school.

It may be recommended to organize in-service training programs on
teacher leadership.

It may be suggested that school administrators guide teachers on this
issue.

* It may be recommended to ensure the active participation of teachers in
decision-making processes at school.

» It may be recommended that teachers obtain a master's degree to
improve themselves in leadership.

* It may be suggested that universities and schools do more studies
together on leadership.

Recommendations for researchers:

* More comprehensive and mixed studies can be conducted on the effect
of teacher leadership on student achievement in schools.

* This study was conducted in Baku province and only in high schools;
Similar studies can be conducted in different provinces and at different
educational levels.

» Studies can be conducted to obtain the opinions of students,
administrators, and parents regarding teacher leadership.

+ Studies can be conducted to investigate teachers' expectations regarding
teacher leadership.
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Misllimlor lider olmaq iiciin miixtolif riskloro meylli olmalidirlar. Oslinds
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otrafinda toplamaq ve bu mogsadlara birlikds nail olmaq bacarigidir. Effektiv lider
kimi miisllim vizyonu inkisaf etdirmok, 6z baxigin1 boliismok vo biitiin sagirdlorin
inkisafina vo fordi forqlorina uygun Oyronmo tocriibalorini toskil etmok
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