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Educating the global 
village
TORILL STRAND & JØRGEN HUGGLER

We are proud to present this Special Issue on Educating the Glo-
bal Village, which consists of philosophical papers presented at
a research seminar on Toleration in Malmo 10-11 March 2010
and some special invited contributions. Here, Nordic philoso-
phers of education invite in-depth philosophical discussions
and debate on ideals, beliefs and practices – pretty and ugly – of
toleration and citizenship education in the present.

The world is becoming a smaller place. The new world or-
der – characterized by new patterns of migration, transnational
identities, multiple citizenships, and the materialization of a
global virtual network society – carries a new design for social
and political norms that contest long-established ideals, beliefs
and practices of citizenship and of education. Thus, vital ques-
tions of moral, ethical, political and social concerns are being
evoked, such as equal respect, mutual recognition, and tolera-
tion. Taking the Nordic experiences as a starting point, the au-
thors of this issue all perform diligent philosophical analysis of
these topics. 

Overall, this issue draws attention to the current situation in
regards to Nordic citizenship education and the ways in which
this situation re-evokes questions of equal respect, mutual rec-
ognition, and toleration. Each paper addresses different aspects
of these concerns: In their article “On reflexivity and suspen-
sion: perspectives on a cosmopolitan attitude in education”,
Jan-Erik Mansikka and Gunilla Holm discuss cosmopolitanism
as an educational attitude. Further, Gudmundur Frimannsson,

Torill Strand, Department of
Educational Research, University
of Oslo, PO Box 1092 Blindern,

NO 0317 Oslo, Norway.
E-mail: torill.strand@ped.uio.no

Jørgen Huggler, Danish School of
Education, Tuborgvej 164, DK

2400 København NV, Denmark.

Strand, Torill & Jørgen Huggler:
Educating the global village.
Nordic Studies in Education,

Vol. 31, pp. 69–76 Oslo.
ISSN 1891-5914.

nse-2011-2-1-Leder.fm  Page 69  Wednesday, March 30, 2011  1:52 PM



TORILL STRAND & JØRGEN HUGGLER ————————————— NORDIC STUDIES IN EDUCATION 2/2011

70

in his article on “Cosmopolitanism, nation-
alism, citizenship and the classroom” ques-
tions the notions of cosmopolitanism versus
patriotism as an educational ideal. Elisabeth
Langmann, in “Rethinking the place of tol-
erance”, questions the notion of tolerance as
a discursive act that forecloses the possibility
of welcoming something new and unfore-
seen at the limit of our global or cosmopol-
itan selves. 

Kirsten Hyldgaard also questions the fact
that the current debate concerning tolerance
is dominated by the implicit assumption that
this issue is of universal interest and rele-
vance. Turning to the French philosopher
Alain Badiou, she – in her article on “Be-
coming indifferent to differences” – shows
how the pressing question is not how we
should deal with differences – celebrate, re-
spect, tolerate or fight them – but rather how
an event can render differences inconse-
quential. Moreover, Sari Roman Lagerspetz
in “Learning to recognize” holds that the
notion of recognition is stronger than toler-
ation, since toleration usually denotes the
mere acceptance of differences while recog-
nition also contains the additional element of
respecting and willingness to listening to op-
posing others. 

In contrast, Anna Elisabetta Galeotti ar-
gues that it is neither “toleration” nor “mu-
tual recognition”, but rather the principle of
“equal respect” that is crucial, as it is the only
principle shared by all main alternative justi-
fications for liberal-democratic legitimacy:
Equal respect is thus the only principle mak-
ing overlapping consensus possible. Howev-
er, the somewhat disquieting title of the very
last article included in this special issue –
“Reality is cathching up with me” – is a re-
minder on the necessity of rereading the cur-
rent situation. Here, Einar Sundsdal and To-
rill Strand argue that if Nordic philosophers
of education search for wise courses of ac-
tion, they certainly need to re-consider con-

ventional beliefs and common knowledge
on the present situation and people’s actual
experiences of it.

Citizenship education within a 
new world order

In the Nordic countries, a group of five
small nation-states at the outskirts of Europe,
the state plays a crucial role in the education
and welfare of the citizens. Important prin-
ciples of the Nordic welfare state model - in
which public education is a key pillar - are
equality of opportunities, equitable distribu-
tion of wealth, and public responsibility for
those unable to avail themselves of the min-
imal provisions for a good life. The Nordic
model thus comes forward as a distinctive
combination of democracy, welfare and cap-
italism. Within such a model, an ideal citizen
is expected to promote the generous values
of the state: freedom, equality and solidarity:
“All benefit; all are dependent; and all will
presumably feel obliged to pay” (Esping-An-
dersen, 2000, p. 163). However, with the
emergence of a new world order vital ques-
tions concerning an ideal citizenship are be-
ing evoked (Kymlicka & Norman, 1994).

In his now classic text on citizenship and
social class, Marshall (1950, p. 36) argued
that citizenship is:

a status bestowed on those who are full mem-
bers of a community. All who possess the status
are equal with respect to the rights and duties
with which the status is endowed. There is no
universal principle that determines what those
rights and duties shall be, but societies in which
citizenship is a developing institution create an im-
age of an ideal citizenship against which achieve-
ments can be measured and towards which aspi-
rations can be directed.

Marshall thus points to the close connections
between images of the welfare state, democ-
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racy and an ideal citizenship. But as citizen-
ship also expresses a person’s membership of
a political community, citizenship is not only
about certain rights and responsibilities. Cit-
izenship concerns identity. This is expressed
in the post-war Nordic image of the ideal
citizen, in which the person’s integration
with the nation - or rather the person’s iden-
tification with a shared, national identity -
was crucial.

At that time, the good Nordic citizen, who
most likely was educated by the state, carried
virtues and responsibilities promoting the
“common culture” of the nation. However,
with extensive and intensified contacts with-
in, across and beyond national borders, peo-
ple now tend to hold multiple loyalties, hy-
brid identities and more than one national
residency. The current situation thus calls for
new images of “the good citizen”. Conse-
quently, the authors of this special issue re-
minds of the pitfalls of blindly adopting an
outdated image of an ideal citizenship. But
what should be seen as the virtues and re-
sponsibilities of today’s Nordic citizens? And
how should we educate for such a citizenship?

Taking the fact that we need to move
“away from stable and mono-cultural con-
ception of identity towards an ideal where
reflexivity and openness lies at the bottom of
a cultural citizenship and hybrid identities”,
Jan-Erik Mansikka and Gunilla Holm dis-
cuss the implication of a cosmopolitan atti-
tude within education. The term cosmopoli-
tanism derives from Greek kosmo polités (citi-
zen of the world) and expresses an idea that
all human beings, regardless of national, reli-
gious, cultural or political affiliations, should
be seen as members of the same community
(Strand, 2010). In their article “On reflexiv-
ity and suspension” Mansikka and Holm
show how cosmopolitanism refers to a cer-
tain meta-cultural position that promotes in-
tercultural engagement rather than privi-
leged national identities. 

Thus, the global village becomes the locus
of ethical, political and educational con-
cerns. Mansikka and Holm reveal ways in
which such an outlook entails a unique
openness towards exceptional situations and
also offers opportunities to re-read one’s
own cultural narrative. Nevertheless, when
it comes to citizenship education, we are still
left with the dilemmas of “deep diversities”
(Taylor, 1994) versus patriotism (Habermas,
1994; Nussbaum, 1996). Or in other words,
a dilemma between - on the one hand; the
recognition of the pluralities in the ways of
belonging and the multiple conceptions of
citizenship coexisting within the same state,
and - on the other hand; the acknowledg-
ment of a shared identity and set of values as
a basis for national unity.

In his article on “Cosmopolitanism, na-
tionalism, citizenship and the classroom”,
Gudmundur Frimannsson makes a distinc-
tion between ethical and political cosmo-
politanism, while arguing that an ethical
cosmopolitanism should serve as basis for
any cosmopolitan position. Taking an ethi-
cal outlook, Frimannsson argues that cos-
mopolitanism does not necessarily contra-
dict nationalism. But nationalism can be a
dangerous force if not constrained by other
obligations. To Frimannsson, ethical cosmo-
politanism is a reasonable way of describing
our moral obligations as universal; “every-
one has rights and duties towards all other
persons irrespective of the context in which
they live”. 

Such universal moral obligations do not
have to contradict the rights and duties to-
wards our close neighbours: Our obligations
towards our fellow countrymen can be seen
as on par with the obligations to humanity at
large. Frimannsson thus shows that there are
no necessary contradictions between nation-
alism and cosmopolitanism, as soon national
customs and symbols are suspended by an
ethical cosmopolitanism. But to what degree
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may a cosmopolitan attitude entail toleration
towards customs and symbols different from
those of the majority? And what may be the
limit of toleration? Is it right to tolerate what
is wrong or bad? That seems to be some of
the many deeply controversial issues con-
nected with tolerance.

Toleration

The contradictions of tolerance are many. At
one hand its realization is an attractive ex-
pression of real freedom existing here and
now, realizing freedom of speech and giving
license to participate in the search for truth
common to mankind. At the other hand tol-
erance seems much more dubious in charac-
ter, joining the liberal regard for individual
ends with condescending superiority and in-
dulgence, or even arrogance (Magris, 2001).
It can be clarifying to reserve the term toler-
ance to mutual relations between human be-
ings (i.e. the interpersonal attitude) and to
use the more technical term toleration in re-
lation to social order, politics, political insti-
tutions (i.e. the social practise and the polit-
ical principle). However, the use of common
language gives no clear distinction. 

Tolerance is foremost a negative concept,
“the disposition to refrain from exercising
one’s power of interference on others’ dis-
liked actions and behaviours which are con-
sidered important for both the tolerator and
the tolerated” (Galeotti, 2001; 2002 [ref?,
p.?]). 

In the social sphere, the term recognition is
often used, signalising a positive attitude to
diversity and to difference without the neg-
ative heritage of toleration. On the other
hand many recent discussions in political
philosophy prefer the term ‘neutrality’, re-
ferring to the neutrality of liberal states to-
wards individual values and preferences.

In her article “Rethinking the place of
tolerance in education”, Elisabeth Lang-

mann discusses the ambivalent character and
risk of tolerance in its distance to the con-
crete Other. Using Bernhard Waldenfels’s
(ref?) distinction between otherness and ali-
enness, Langmann argues that educators
should be able to respond to the alienness of
the Other, having the “possibility of wel-
coming the unforeseen and unexpected” just
as it confronts us. Here we do not need to
ask for a difference between the same and
the other and to tell the tolerable from the
intolerable before we can engage with the
plurality. The otherness of the otherness,
Langmann quotes Waldenfels, “disturbs our
intentions before being understood in this or
that sense”. Thus, Langmann prefers a toler-
ance of difference (alienness) to a tolerance of di-
versity (otherness); a distinction which may
become important “in the complex and of-
ten ambivalent and affective circumstances”
of particular encounters in education.

If Langmann has some reservations against
the usefulness in educational situations of
some competing theories of toleration based
on reason, Kirsten Hyldgaard suggests what
she calls a “So what?” position towards the
concept of tolerance. In her article “Becom-
ing indifferent to differences” she reveals
how the concept of tolerance loses its hege-
monic status, as soon we realize how the con-
cept is holding a considerable position within
a particular theoretical context, whereas it
is of minor or of no importance within oth-
er discourses. Following Alain Badiou, she
presents an argument explaining “why toler-
ation is not an issue in Badiou’s work”. Ba-
diou considers equality to be universal and
axiomatic for his political philosophy. In
contrast, Badiou maintains tolerance to pre-
suppose some particular conduct in respect
to democratic principles. 

It is not an independent phenomenon.
Conceptually, in presupposing “an idea of
difference that is linked to identity”, toler-
ance refers to particular group-identities

nse-2011-2-1-Leder.fm  Page 72  Wednesday, March 30, 2011  1:52 PM



NORDIC STUDIES IN EDUCATION 2/2011 ———————————————————— QUESTIONING THE GENRE

73

which demands to be respected or tolerated.
In contrast to that presupposition, Badiou’s
own conception of difference is linked to a
conception of the singularity of the subject.
Hyldgaard compares that singularity to the
unconscious in Lacanian psychoanalysis. Ac-
cording to Hyldgaard, tolerance presupposes
knowledge of what the tolerated phenome-
na means. Denying such unified meaning of
for instance “headscarves”, she finds that
“the pedagogical implications of the debate
may be of a paternalistic nature”.

Recognition

In her article “Learning to recognize”, Sari
Roman-Lagerspetz argues that recognition
is a stronger notion than toleration. Tolera-
tion, one of the central topics of political phi-
losophy, usually denotes the acceptance of
cultural, religious and political differences.
Toleration is a matter of putting up with
what you oppose. Recognition, however, de-
notes a deep and mutual respect of the oth-
er. Recognition is therefore used by several
contemporary philosophers in their efforts
to conceptualize moral aspects of struggles
over identity and difference (Fraser & Hon-
neth, 2003; Galeotti, 2002; Honneth, 2004;
Ricoeur, 2005). 

The notion of recognition can be traced back
to Hegel’s concept of Anerkennung, which
points to a reciprocal determination of the
relation to oneself and intersubjectivity. The
idea is that any form of consciousness, also
my self-consciousness, emerges from an in-
tersubjective condition: My self-conscious-
ness is conditioned by my awareness and ac-
knowledgment of other, self-conscious sub-
jects as self-conscious subjects and also my
recognition of them as similarly recognizing
me as a self-conscious subject. 

To Hegel, this pattern of mutual recogni-
tion provides the matrix within which indi-

vidual self-consciousnesses can exist as such.
Consequently, there are constant struggles
for recognition. However, these struggles
plays out differently within different social
spheres: Within the private sphere, the
struggles are about love and friendship;
Within the legal sphere, the struggles are
about equality of rights; And within the sol-
idarity sphere (of our cultural, workplace or
political communities), the struggles for rec-
ognition are “about the appropriate evalua-
tion of individuals’ or groups’ social contri-
bution” (Honneth 2004, p. 353). In other
words, the desire for mutual recognition;
love, respect, and justice towards achieve-
ments, is a never-ending course. Sari Ro-
man-Lagerspetz sees this course as an ongo-
ing learning process.

In her article, Roman-Lagerspetz points
to the pertinence of mutual recognition in
today’s societies. However, mutual recogni-
tion can never be implemented by the force
of law or taught to people as a dogma. By
contrast, people grow into processes of mu-
tual recognition already from early child-
hood, through their day-to-day encounter
with the other. Roman-Lagerspetz thus ar-
gues that educational institutions have a cen-
tral role in today’s societies, as they provide
spaces in which people can learn to recog-
nize. In education, groups holding contrast-
ing cultural, religious and political values and
beliefs can experience a mutual mirroring of
these values and beliefs. And next, develop a
potential capacity of acknowledging such
contrasting values and beliefs as permanent
and valuable parts of a free and open society.
However, the dilemma between the recog-
nition of pluralities and the acknowledgment
of a shared set of values as a basis for national
unity remains unresolved. In short; what
binds the citizens of a nation together?
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Equal respect

In the discussion of the nature and justifica-
tion of liberal democracy and in particular in
the discussions initiated by the political phi-
losophy developed by John Rawls (e.g. ref?),
neutrality is a pivotal term. However, recent
discussions have challenged neutrality as be-
ing the foundation of liberal democracy, ei-
ther pointing out that liberal democracy is
indifferent or that it is relativistic with re-
spect to moral truth. In contrast, allegedly
the claimed value-neutrality has some par-
ticular implications that promote secular val-
ues, whereas it seems to offence some moral
or religious values. However, in her article
on equal respect, Anna Elisabetta Galeotti
defends political liberalism against the charge
of being “a political order appealing only to
those who are already liberals”. 

Frequently it is asked: “How can an abste-
mious secularism respond to the powerful
challenge of radical and unreasonable world-
views?” Galeotti argues that the reason to
support liberal principles and democratic in-
stitutions is the moral principle of equal re-
spect, not some allegedly venerable religious
or philosophical ideas of Jewish-Christian
provenience particular for European tradi-
tions and hence lacking the ability for being
universally acknowledged. The principle of
equal respect, Galeotti argues, is a test for any
acceptable justification of liberal legitimacy
because “alleged violation of equal respect is
the reason why each position rejects the oth-
er modes of legitimacy”. Thus, equal respect
must be a principle shared by all parts.

Based on an additional consideration of
the role of truth for politics and for human
life, Galeotti argues an even stronger thesis.
Equal Respect is indeed the grounding mor-
al principle of liberal democracy: “Truth
should win over by the force of its reasons
and not by the reasons of force.” Not to in-

feriorize other people is morally more im-
portant than to affirm one’s truth. Thus, the
principle shows the injustice of paternalistic
imposition of alleged norms to other and of
making other people inferior. 

It provides a moral reason for democracy
which does not consist in simply giving up
personal deep convictions for the sake of con-
sensus and peace, as usually associated with
the neutralist foundation of liberal demo-
cratic legitimacy, but to seek truth “backed
by the reciprocal demand of respect”. In a
far-reaching formulation, Galeotti here draws
“a line between believing something to be
true and wanting to impose it against other’s
will”, giving “the same credit to their sincer-
ity and integrity which we want to have rec-
ognized by them”. Consequently, we are
again facing a vital dilemma concerning citi-
zenship education in the present: Who are we
to educate the global village if we do not take
into account people’s actual ways of seeing
and being in the world? 

Educating the global village

Theories and philosophies of education are
normative theories, they present ideals, pre-
scribe preferred repertoires of actions, and
describe valued attitudes and behaviour. But
while doing so; what are the perspectives,
values and ambitions of such theories? And
what may be the legitimacy of these per-
spectives, values and ambitions in today’s
world of change? In the very last article of
this issue, “Reality is catching up with me”,
Einar Sundsdal and Torill Strand considers
these questions, while asking: Do Nordic
philosophers of education have anything to
learn from empirical studies?

Taking the current situation, it seems per-
tinent to remind of the old insight from Wil-
liam James. In a 1907 lecture on pragmatism,
he pointed to the fact that:
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what we say about the reality depends on the
perspective into which we throw it. The that of it
is its own; but the what depends on the which; and
the which depends on us. (James, 1978, p. 108;
italics in original)

Moreover, Stephen Toulmin (1990) discloses
how Western philosophy carries a whole
cosmogony, a deep-seated image of how a
perfect well-ordered society can come into
existence by the use of words. On the basis on
a thorough analysis of Western philosophy he
claims that the pursuit for abstract neatness
and theoretical simplicity has “blinded the
successors of Descartes to the unavoidable
complexities of concrete human experi-
ence” (Toulmin, 1990, p. 201). A Western-
ized image of a harmonious, well-order, or-
derly and rational society thus contrast the
worldly, lively and creative hubbub of todays’
societies. Accordingly, there are some pitfalls
of blindly adopting visions of education
deeply embedded in a long-lasting European
philosophical discourse and to displace it
into the current situation: Educational ideals
and practices based on a biased philosophy of
the West may not only come to marginalise
non-Western representations, visions and
experiences, but also undermine the ambi-
tion itself of citizenship education in the
present. 

Sundsdal and Strand take this perspective,
while arguing that empirical studies easily
can contribute to the philosophy of educa-
tion, without threatening the discourse. Us-
ing an example on “cosmopolitan thinking”
within education, they illustrate how empir-
ical based knowledge on peoples’ ways of
just thinking can elucidate the philosophical
discussion on the ideal of cosmopolitan
thinking. In discussing this example, Sunds-
dal and Strand show how empirical based
knowledge may both have a restrictive and
an enlightenment function. Used in a re-
strictive manner, the empirical data allows us

to question how plausible the educational
ideals, prescriptions or descriptions appear,
given the knowledge we have. By contrast,
when the ambition is to broaden the scope
of knowledge, we may use empirical gener-
ated knowledge to illuminate our inquiries.
“The function of enlightenment is, for ex-
ample, demonstrated when we acquire new
ideas, ask new questions, add depths of ex-
planation, or generate new theory.” Overall,
whether used restrictive or illuminative, em-
pirical awareness may help to increase the so-
cial significance and power of contemporary
philosophy of education.
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