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1. Introduction

After examining English monolingual collocational dictionaries, Nuccorini (2003;
387) concludes that a dictionary of collocations has to be “appropriate to individual
necds”. The author takes into consideration that very often the intended addressees
of a dictionary cannot coincide with the final uscrs, and even the same individual
can use the dictionary according to different roles, namely, as a language teachcer.
translator, etc. - ,

From our viewpoint — trying to specify Nuccorini’s claim - a dictionary of
collocations has to satisfy both advanced learners of a foreign language and native
speakers. The former nced to learn collocations in L2 because cither it is not
possible to translate them word by word (1o pay atrention (Eng.), prestar ‘to lend’
atencion (Sp.), fure ‘to make' attenzione (It.), kiinnindici “to {ix" huomiora (Finn.),
die Aufimerksamkeit schenken “to give (as a prescnt)' (G.)) or there are no
symmetrical correspondences (a piece of news (Eng.) vs. wnu noticia (Sp.): to
quene (Eng.) vs. hacer cola (Sp.)). The latter, the native spcaker ~ but also the
[carncr — could need to have quick access to all the ways of expressing a particular
nvlcaning through difterent perspectives according to the participants of the
situation designated by the lexical unit (LU). If the LU were analvsis (person X's
Atnalvsis) of phenomenon Y), the combinations could be: Y carries out an A of Vi ¥

' This paper was wrilten within the framework of the following rescarch project HUM2005-
08052-C02-02/FILO (Ministerio de Educacion y Ciencia and partially funded by FEDER).
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underwent 4 (by X); the A of Y is due to X X's 4 concerns ¥, X submits Y to an A,
Yleads X to an A: X'’s A of Y is in progress, etc.”

In this paper, attention will be paid to learners of Spanish. Our cxpcricnce with
Finnish-speaking Icarners confirms that even our most advanced students can make
mistakes when using Spanish collocations (Sanroman Vilas 2006a, 2006b). One of
the reasons for this situation is the lack of pedagogic material to teach and lcarn
collocations in Spanish as a foreign language (SFL). Within this context, the
compiling of a Spanish collocational dictionary has been claimed for several
specialists (sce Higueras 2005, among others) as a basic need.

In light of this, our paper pursues two objectives: firstly, presenting the Diccionario
de colocaciones del espaiiol (DICE), a research project being developed at the
University of Corufia in Spain (Alenso Ramos 2002a, 2003); and secondly,
proposing specific cxcrcises to improve and check the collocational competence of
learners.

DiCE follows the theoretical and methodological framework of the Explanatory
and Combinatorial Lexicology (Mel'¢uk, Clas and Polguére 1995). Within this
framework, collocations arc described by means of lexical functions (LFs, Wanner
1996). A LF cncodes the relation between two LUs in such a way that one of them
(the basc of the collocation) controls the lexical choice of the other one (the
collocate). For instance, the LF Magr.® encodes the relation between the following
adjective-noun pairs: miedo cerval *great tear’, Muvia rorrencial ‘heavy rain’, and
voluntad férrea “iron will’. Each of the adjectives (the collocates) is sclected by the
corresponding noun to cxpress the meaning ‘intense’. As well as describing the
meaning, LFs also describe the actantial structure of the collocation. For example,
the verb-noun collecations dur un consejo ‘to give a piece of advice™ and recibir un
consejo *to reccive a piece of advice' are represented respectively by means of the
LF Oper, and Oper-. Coer refers to a semantically empty verb? (the collocate)
that takes the noun (the base of the collocation) as the dircct object. The subindices
refer to the grammatical subject of the verb: subindex " is the 1" actant of the
noun (X in ef consejo de X a Yy and subindex 2" is its 2™ actant (Y in e/ consejo de
X « Y). LFs have been used in the four volumes of the French Dictionndire

* Examples of analvsis are taken from Mel'duk (1998: 39). Only one of the verbs used (ro
carry our) was tound in the Oxtord Collocarions Dictioneny. and another one (fo undergo)
in The BBI Dictionary of English Word Combinations.

% The LF Magn stands for the meaning “intense’ or “in a high degree’.

* The LF used for encoding the “light™ or “support verbs™ is Oper,. We use here the term
“empty” verb in a broad sense, the reader can find a more detailed description of these
verbs in Alonso Ramos (2004: 85-96).
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Z_\‘p/icm.if et combinatoire (Mel'duk et al. 1984-1999), in the ongoing project
exique actif du frangais (commonly referred to as LAF, Polguére 20
in the Spanish DiCE. ’ +Foleucre 2000). and also

Altl}ough our idea of combining a dictionary plus cxercises is not a ncw one ~ th
Oxford Collocations Dictionary (OCD), for cxample has done it earlier (sec alsg
Alonso Ramos 2006b) — DICE, following the ideca developed in LAF, is provided
1n the lexical co-occurrence section, with a description of collocalions’by means Zf
a gloss (por amor ‘como una muestra de A’ (for love *as an act showing feeling");
cobrar cm.'ifm ‘empezar a sentir C° (to_receive affection ‘to start t(? feel A% ’)’
Glosst will be proved to be especially usctul in the claboration of pedago ic.
materl.a]‘ Learmers, as is the case with the OCD. will not be forced to use a zeéne%al
monolingual dictionary of Spanish to understand and be able to use the collo}ation'
each group of collocates will be preceded by its gloss or paraphrasc. '
ThIS. paper is organized into four scctions. Afier this introduction, scction 2
provides a description of DiCE as presented on the web. In section 3 we propose ;
sct of exercises to check as well as to improve the collocational comp(:tencc~ of
Spanish learners. Section 4 summarizes the paper and draws some conclusions.

2. The Diccionario de colocaciones del espaiiol (DiCE)

In this section we vwill describe DiCE following the demonstration available in
Inremel at <htp://www.dicesp.com> and <hutp://dicesp.cesga.es>, where ten
emotion nouns are presented.’

DICE gives access to the information mainly through the base of the collocation
which is the headword (or lemma). In this scnsl‘. DiCE is oriented loward;
language production. So if the user needs to know which verbs combine with
admiracion *admiration” to express the meaning “to feel”, he will find the following
collocates: sentir, tener. rendir, deper-. dispensar, tribuar or profesar (‘to feel, to
have’). However, access through collocates is also possible. The user can scicct
one of the previous verbs, for instance rendir, and check which other bascs, as well

( Other descriptions of DiCE are available in Alonso Ramos (2002b, 2003. 2005).

Fl'()m.lhc methodological point ol view, we have decided to elaborate DIiCE working in
semantic fields. In panicular we have started with emotion nouns, which have been provvcd
10 be very rich in collocations.
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as admiracién, select this verb as a collocate. By doing this, the nouns adoracion
‘adoration’, consideracion ‘regard’ and veneracidn ‘vencration’ are obtained.’

[f the headword is a polysemous item, then each LU has its own entry. Let us look
at the example of CARINO. For this noun, four cntrics are available: carifio [a
‘affection’ (Le tenia mucho carifio a su abuela ‘She was very fond of her
grandmother’), cariiio /b *cuddle’ (Los abuelos no paraban de huacer carifios a los
nifios *The grandparents did not stop cuddling the children’), carifio 2 ‘carc’
(Tratame con carifio estos libros ‘Be carcful with these books') and carifio 3
*darling” (Cariiio, no ilores, que va estd aqui mama *Don’t cry, darling. Mum is
already herc”). Each of the four entries provides the following information:

1) The semantic tag that represents the generic meaning of the LU for instance,
the semantic tag for carifio /a *affection’ is SENTIMIENTO ‘feeling’ and for
carifio 1h ‘cuddle’ is MANIFESTACION *sign’.

2)  The actantial structure that represents the participants of the situation
designated by the noun; e.g. the actantial structure of carijio la ‘affection’ is
‘carifto de individuo X por individuo u objeto ¥ (*individual X’s affection
towards individual or object Y*).

3)  One or more cxamples, mostly cxtracted from the Corpus of the Real
Academia Espafola (CREA): e.g. Tenia carifio al reloj que ha perdido
porque era recuerdo de su madre ‘He was fond of the watch he has lost
becausc it was a keepsake from his mother” (DUE).®

4)  The quasi-synonyms and the quasi-antonyms of the LU to help the user to
understand its meaning; c.g. the quasi-synonyms of carifio la ‘affection” are
aficion ‘liking’, apego ‘affection’ and its quasi-antonyms are desapego *lack
of affection’, frialdad ‘coldness’, indiferencia *indifference’.

Taking a speeific LU as the starting point, the user can choose between five types
of information search:

1) Atwibutes of the participants: in this section, the user finds the attributes or

nouns referring to the participants of the situation designated by the LU; c.g.
under cefos lu “jealousy’. the user finds adjectives such as celoso 1 ‘jealous’,

7 This is the orientation followed in the Diccionario  combinatorio  del  espaitol
contemporanco. known as REDES (Bosque 2004). where the main access to the
information is via the collocate.

" When the examples are extracted from other sources rather than CREA, it is explicitly
marked. as is the case with DUE (Diccionario de uso del espaitol, Moliner 1989).
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nuerto de ceflos ‘very jealous’ to name the cxperiencer of the jealousy and
nouns such as victima de los celos *victim’, rival ‘rival’, objeto de los celos
‘object” to name the experiencer, the causc and the object of the feeling,
respectively.

2} LU - Adjective: we include here the adjectives that combine with the LU

{either in an attributive or predicative position); e.g. estrecha co-occurs with

amistad { *friendship®, profindo with carifio 1a ‘affection’. rabiosas with

ganas 1a *wish'.

Verb + LU: this section contains the verbs that take the LU as the direct

object or a prepositional object; e.g. ganarse la admiracion ‘to gain the

admiration (of someonc)’, despertar celos ‘to arousc jealousy’, levantar
sospechas *“to give rise to suspicion’.

4) LU + Verb: here, the user finds the verbs that take the LU as a grammatical
subject; e.g. fa alegria reina *joy reigns’, le entran celos, literally ‘jealousy
comes into him’.

5)  Noun de LU: under this heading, we group collocate nouns followed by the
preposition de ‘of™ that introduces the LU; e.g. luzos de amistad *bonds of
friendship®, un ataque de celos *a fit of jealousy’, una sombra de sospecha ‘a
cloud of suspicion’.

(¥¥)
~

We should point out that DIiCE includes not only items in syntagmatic co-
occwrrence with the lemma (e.g. despertar alegria *to arouse joy') but also those in
paradigmatic co-occurrence (e.g. alegrar ‘to make happy’). Both types of
information are complementary and, in that sense, necessary for the user to produce
text.

All the sections introduced above arc presented in DICE in lists. When the user
consults one of these sections, he will find a list of collocates preceded by a gloss
and followed by the government pattern” and examples showing its usage. If the
uscr wants to scc with which LF the collocation is represented, he can just click on
the LF icon and the specific LF is shown. Some examples of verb + noun (afegriu
‘joy’) collocations will now be given in order to illustrate this point. Herc the
glosscs are in English (in DiCE. they are in Spanish) and the LFs are provided as a
subscript.

o . . T . H s

In the govemment pattern we describe, for example, the possibility or the obligation of
cooceur with an article or not. The notation is the following: [ART ~]. Sce examples in the
entry for ALEGRIA.
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ALEGRIA ‘joy'

la. SENTIMIENTO ‘feeling’

TO FEEL~ gperi llevarse [ART ~| Soy de izquierdas de toda la vida y nunca he votado al
PSOE, pero cuando gand cn el 82 me llevé la mayor alegria de mi vida.

TO FEEL AN INTENSE ~ ypaen - opert DO caber en si |de ~] La empresa promotora Ic ha
comunicado que mafana {c entregaran las laves de su nucva casa. No cabe en si de
alegria.

TO START TO FEEL ~ BECAUSL OTHERS ALRIEADY FEEL IT contagiarse |de ART ~] Los cerca
de 200 policias [...] se contagiaron de la alegria general y comenzaron a dar brincos...

TO CONTINUE FEELING ~ comoper: cODservar [ART ~| Conserva el optimismo, la alegria. la
amistad euforica de siempre.

TO STOP FIELING ~ pinoper perder [ART ~| Marfa del Carmen. que siempre cra la alegre, la
marchosa como se dice ahora, y yo la sensata, perdio su alegria.

TO SPOIL THE ~ Cawspeerad MUblar [ART ~| Yo no habia pegado ojo y les habia estado dando
vueltas a obsesiones ingratas, de las que acentian esa difuisa conciencia de culpa que
tantas veces me nubla la alegria.

TO CAUSE ~ TO DISAPPEAR [ jgurune quitar [ART ~ a N| Entre lo del herrero de Torcllo, que
me habia quitado la alegria, y aquello, vimos claro que estibamos entrampadas, que
debiamos escapar dc nucvo.

TO EXPRESS BODILY THE ~ sy dar brincos [de ~] El corazén le dio un brinco de alegria al
oir descolgar el aparato al otro lado del hilo.

The purpose of the gloss is to provide hints to the user about how to select the
suitable collocate among those presented. From our viewpoint, a gloss is “a brief
indication of the meaning of the collocate in connection with the base” (Alonso
Ramos 2003: 22). In other words. we can also say that a gloss is a translation of the
LF into a natural metalanguage. This semantic information is not found in English
collocational dictionarics such as the English BBI Dictionary of English Word
Combinations (BBI), the LTP Dictionary of Selected Collocations (LTP) or OCD.
These dictionaries order collocations into word classes and within thesce classes
collocates arc grouped together according to semantic similarity.

The particular casc of OCD is contradictory. Although the intended users of this
dictionary arc students of English. there is no semantic information that helps the
learners to choose a particular collocate. In the introduction. the authors say that
the order of the groups of collocates “tries to be as intuitive as possible™ (Crowther,
Dignen. and Lea 2002: X). However, a learner may have difficultics wondering
what the difference between o great idea and a big idea is, taking into
consideration the fact that both adjectives can be scen as synonyms, but in OCD
they arc presented in different groups. We consider that the use of intuition docs
not help much if the uscr is a non-native speaker; for instance, how could he find
out that to fake a chance does not have exactly the same meaning as 1o have
chance, but to have a shower means the same as ro take a shower? Similarly, Klotz
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(2003: 60), in his review of this dictionary, offers some cxarmnples of collocates that
arc grouped together but they are not synonyms (c.g. biting and brilliant as
collocates for satire, and deficately and lightly for scented).

The coverage of the lexical co-occurrence in DIiCE is very extensive. Two
randomly chosen LUs presented in the web demonstration, admiracion 1 and
sospecha I, contain 92 and 137 related LUs, respectively. BBI has only 21 for
admiration and 34 for suspicion. OCD contains 29 for adwmiration and 57 for
suspicion. LTP includes 31 collocates for admiration and 73 for suspicion. Even if
a strict comparison between DICE, on the one side, and BBI, OCD, and LTP. on
the other, is not possibic becausc we are dealing not only with differcnt languages
but also with different concepts of collocation, this can give a rough ideca of the
exhaustivity DICE is trying to achicve.

Additionally, DiCE’s demonstration on the web includes an cxercise module that
contains production- and comprehension-oricnted questions. The program gives the
percentage of correct answers.

3. Elaberation of pedagogic material from DiCE

After the presentation of DiCE, we will concentrate on its pedagogic application.
As we commented in the introduction, the idea of combining dictionary and
exerciscs is not a new one. OCD, for example, has already included some excrcises
as “study pages” in the middle of the dictionary." One of the authors of LTP has
edited a book, Teaching Collocations (Lewis 2000), where six out of the eleven
chapters are written by classroom teachers describing how they introduce
collocations and creatc activitics and excrcises based on them. The importance of
collocations in the teaching and leamning of a forcign language has been
emphasized for many authors as an essential knowledge required in fluency and
nativelike selection (sec Nation 2001: 317-318). Within the application ficld. we
should mention two books of English vocabulary exerciscs, The Words You Need
(Rudzka, Channell, Putscys, and Ostyn 1981) and More Words You N >ed (Rudzka,
Channell, Putseys, and Ostyn 1985), including several collocational activities. In
the chapter dedicated to emotions (“Do You Love Me?", Rudzka et a/. 1981: 118-
137). for instance, there arc exercises which focus on collocates such as (n:

** The reader can find some commentarics about OCD cxercises in Alonso Ramos (2005
23-24),
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(1)  Find appropriate adjcctives to fill in the blanks.
1. a(n)... stranger; 2. a(n) ... fecling; 3. a(n} ...grasp. etc. (Rudzka et «rf. 1981: 133.)

Conversely, some activitics ask for bases of the collocations (2)

(2)  Add appropriate nouns to the following adjectives:
|. (a) confidential...; 2. (an) innovative...; 3. (a) positive... (Rudzka et «/. 1931:

132.)

One characteristic of the excrcises in Rudzka er «f. (1981: 132-133) which we
share is that they do not only concentrate on syntagmatic relations, but also on t!le
paradigmatic ones. So there are also activities where leamers must !ook for
synonyms or make nouns from verbs, and vice versa. However, we noticed that
Rudzka er al. make fine-grained distinctions about the meaning of terms belonging
to the same semantic fields — using componential analysis — but when they deal
with collocations, no semantic support is given to the lcarner.

In the following, we will describe some of the exerciscs we propose to teach the
use of collocations from the perspective of SFL. Because of the scmantic
information included in DiCE by means of glosscs, lcamers will be able to find the
answers to the excercises without using a general dictionary. As DIiCE is mainly
oriented towards production, but can also be uscd as a comprchension oricnted
dictionary, we will divide the exercises into two groups depending on tl}e
production or comprehension oricntation. However, more attention will be paid
here to the production-oriented exercises and to verbal collocations.

The first sct of excrcises will be focused on production activity. One type of
exercises is a multiple-choice test. In this case, the learner is provided with the
gloss of the collocation and is asked to scarch for the collocate (3):

(3)  Rodea la respuesta que mejor se corresponda con la glosa “causar pinico en varias
personas’ {Circle the answer that best corresponds to the gloss “to cause panic in
several people’]:

a. esparcir el panico;
b. reproducir el panico;
¢. sembrar el panico;
d. extender el panico.

Type (3) exerciscs are suitable when collocates are specific to one particular basc.
However, we can create cxercises that can be reproduced in several bases or
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semantic ficlds. Exercises (4) and (5) deal with a particular type of verb + noun
collocation:

4 Tmn.sforma las siguientes oraciones dec mancra que se pucda sustituir el verbo en
negrita por una e)fprcs_ién equivalente: un verbo de apoyo seguido del nombre que
aparece cntre paréntesis [Transform the following sentences replacing the verb in
bold with an equivalent expression: a light verb tollowed by the noun inhbrackcts]~

a. Firme este documento, por favor. (FIRMA) .
b. Castigarim a los culpables. (CASTIGO)
c. No se preocupe: su vida no peligra. (PELIGRO)

(3)  Encuentra sinonimos para los verbos quc aparece en cursiva [Find synonyms for the
verbs in italics]: ) )
a. Senti una gran ALEGRIA, que todavia ahora no podria cxplicar.
b. Sufiid una grave DOLENCIA que le mantuvo retirado durante un tiempo
¢. Le dio un PUNTAPIE a un objeto duro que rodé unos pasos delante suyoi

In th.csc examples the verb (in this case, the collocate) is a semantically empty (or
quasi-cmpty) verb that can be combined with the noun to verbalize the meaning of
the noun. Thesc collocations are coditicd in terms of LFs as Oper. In particular, in
exercise 4 we combince paradigmatic and syntagmatic co-occurrence, which is ;mt
separated in real texts. Thus, the learner has to relate the full verb firmenr “to sien’
to }hc collocation echar/ poner una firma “to put/ writc a signaluré\ Both tvpe:of
mlonpati.on would be available in DiCE under the entry of firma ‘signaturé’. This
cxercise is also useful because the user has to be aware of the different actantial
structure of firmar (X firma el documenro Yy and echar/ poner (X echa/ pone una
Sirma en el documento 1)."" Exercisc (5) offers collocatcs and asks for synonyms of
thcsc' collocates. Onc should note here that when the collocate is an empty
meaning. as in (4) and (5), it is impossible to make a gloss or paraphrase. For this
reason, our preliminary decision is to introduce a generic collocate into DiCE for
cagll semantic ficld (Alonso Ramos 2006a). In (3) we have offered senir to feel’,
51(//:[/' ‘to suffer’ and dar *to give’ that co-occur with feelings. diseases and nouns
designating blows, respectively. Other collocates that could replace sentir in (5a)
would be tener, experimentar, or llevarse. In (5b), the learmner could use fener or
puddecer, instead of sufiir. and for dar in (Sa) there are several synonyms, such as
propinar, asestar, arvear, soltar, sacudir, lanzar, cte. T

1 A w e ahoon Ty . .

As said above. DICE contains only emotion nouns. However, we have used nouns like
firma or castigo to propose a model of exercises following DICE's methodology
o0
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Another type of excrcise allows practice with phasal verbs, that is to say, the
leamer must search for collocate verbs denoting ‘to start to’ (LF Incev), ‘to
continue’ (LF Cont), *to finish® (LE Fin). Exercise (6) can scrve as an example:

(6)  Rellena los huecos valiéndote de las glosas ente paréntesis {Fill in the gaps according
to the glosses within brackets]:

a. Pedro le MIEDO a los aviones. (*Pedro started to feel fear”)

b. No dcberias lc RENCOR por tan poca cosa. (‘you continue
feeling bitter’)

c. De repente, le el RESPETO. (' stop teeling respect’).

[a. tomd. cogio; b. guardar; c. perdi]

Excreise (7) trics to draw attention to the difference betwecen two verbal collocates,
namely, to semantically empty verbs and realization verbs. The former type was
treated in exercises (4) and (5); the latter one is a value of the LF Real, that is, a
collocate with the meaning ‘to do what you are supposed to do with the referent of
the LU". For instance, a realization verb for promesa ‘promise” is cumplir *to fulfil’
and an anti-realization verb is romper ‘to break’, while the semantically empty
verb is hacer “to make’. With these notions in mind, we can ask students to do (7):

{7) Completa los huecos con el verbo adecuado {Fill in the gaps with the appropriate verb]:
Si Pedro le promete a Ana que ird al cine el sibado. Pedrole _
una PROMESA a Ana. Si el sabado Pedro va al cine, Pedro _ su
PROMESA: pero sino va, Pedro ___ su PROMESA.

As we can observe, (7) also combincs paradigmatic (promerer “to promise’) and
syntagmatic (hacer una promesa ‘to make a promise’) co-occurrence. Similar
exercises can be done to distinguish collocations such as hacer una invitucion ‘to
make an invitation’ and aceptar una invilacion “to accept an invitation’, fender wna
trampa ‘to set a trap’ and caer en una trampa ‘to fall into a twap’, rener wita
tentacion *to feel temptation” and caer en wna tentacion *to yicld to temptation’.

A relatively frequent problem for Spanish learncrs is the use of pronominal verbs.
Within the scmantic ficld of cmotions, the pronominal/mon-pronominal verb
contrast is a productive phenomenon that can be exploited. So. on the onc hand,
many pronominal verbs, for instance afegrarse “to be happy’, arc cquivalent 10 a
collocation whosc collocate is a scmantically empty verb, sentir alegria. which
takes the experiencer of the cmotion as its grammatical subject (LF Oper,). On the
other hand, non-pronominal verbs, such as alegrar “to make happy’. correspond to
the same type of collocation, causar alegria, but here the grammatical subject is
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t C i
t:w cause of th.c emotion (LF Operf-). Thus, both verbs and collocations express
1C same meaning showing an opposite diathesis, as can be secn in exercise (8):

(8)  Construye oraciones cquivalentes siguiendo estos requisitos: 1) transforma |

verbi)s p.lenos en colocaciones verbo — nombre de emocion. o viceversa; 2) in;'ier(t)s
las .tuncxones de sujeto y objeto preposicional de la oracion original [Constru .
equivalent sentences following these two procedures: 1) transfom; full verbs i rc t
verb + emotion aoun collocations, or vice versa; 2) reverse the subject 'n "
prepositional object functions in the original sentence]: - nd

a. Sentia vergiienza de su cuerpo. < [Su cuerpo le avergonzaba)

b. La entrevista sia provocado ef enfado de la familia real britinica

¢. Los comenrarios del profesor preocuparon a Maria. .

d. Pedro se asombré con la noticia,

inom the point of view of the comprehension activity, we can propose exercises
where !camcrs have to choose the most suitable gloss for one particular
collocation, such as (9):

(9) }S\x lcemos en el periddico el gobierno de EEUU tiene fuertes sospechas de que Iran
a desarrollado programas dc armas bacteriologicas™. entenderemos que las
sospechas son FUERTES porque...
a. se retieren a un hecho considerado muy malo:
b. cl Gobierno csta muy seguro de que el hecho es cierto:
¢. duran mucho tiempo;
d. son compartidas por varias personas.

The corrcc‘t answcr 1s (9b). In Spanish, when the person who suspects is very sure
ab(?ut the fact, the suspicion (sospecha) is strong (fuerte). If the suspicion refers to
a ff”ict w:hich Is considered negative, as is the case in (9a), then the suspicion is
scrious (gruve) or terrible (terrible). For a lasting suspicion (9c), the collocate is
permanent (permanente) and if the suspicion is shared by many.peoplc then it is
ex‘tcndcd (extendida) or gencralized (generalizada). An(;ther excreise ::ould deal
with the diffcrence within a polysemic collocate such as (10):

(10) Buscra otro colocativo que exprese ¢l mismo significado que dur en las siguicntes
oraciones [Search another collocate which expresses the same meaning as ilur (lit.
“to give’) in the following sentences): T
4. Le dio corpasion del perro v se o lleve,"
b. Los aviones siempre e dieron MILDO,

"~ Example extracted from DUE,
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In (10), the user has to find dar in the entry under compasion { ‘compassion’, read
the gloss to understand the meaning, and then look for another collocate listed with
the same gloss. The same operation will be repeated under the entry iniedo. So, dar
in dar compasién is cquivalent to sentir compasion “to feel sorry’, and dar miedo is
a synonym of causar imiedo ‘to cause fear’. Something similar could be applied to
other collocates such as reser lit. *to have’ that can co-occur with the same LU
expressing different meanings, e.g. Los estudiantes le tienen respeto al profesor
‘the students have respect for their teacher’ and £/ profesor tiene el respeto de los
estudiantes ‘the tcacher has the respect of his students’. Another possibility is to
apply the excrcise to polysemic bases such as DESPRECIO, which is a feeling in
sentir desprecio “to feel contempt” and a sign in hacer 1m desprecio “to make a sign
of contempt’.

4. Summary and Conclusions

In this paper we have introduced DICE as a useful tool in SFL. We have focused
on the semantic information it contains, showing in particular that DiCE provides
each collocatc with a gloss cxplaining its meaning in basic Spanish within a
particular collocation. The presence of this semantic information is the main
feature which distinguishes our approach from other existing collocation
dictionarics. In contrast to the common practice of simply grouping collocates by
part of speech and vaguc semantic similarity, our approach to provide a gloss
makes possible the right sclection between collocates which have the same part of
speech, but different meanings.

Furthermore, the correspondence between the gloss and the LF opens an interesting
avenuc to continue further research on the use of LFs as an interlingua. Let us note
the important role that LF$ can play in different systems of natural language
processing, such as a text generation or machine translation. and more particularly,
in the line of this article. in the computer assisted language learning systems,

DiCE has been conceived as an electronic lexical database. This allows us to
provide more information and to implement a flexible means of access, free of
space limitatious. The clectronic medium and the structured information, which is
systematised by LFs, facilitate the integration of the dictionary and the exercise
modulc into an on-line language learning environment. Note that the research line
started with DICE can be continued along several different strands. Thus. the data
in DIiCE alrecady contain a considcrable corpus of collocations which can be used
for both theoretical and computational aims; for cxample, to train a machine-
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]lcearlnmg.program for automatic recognition of collocations
urther line to develop is the possibility
on the data included. )

(Wanner er af. 2005
of automatic generation of excreises t;a)se‘z

References

Dictionaries

BBI = Be \ 7
BI = Benson, Morton, Evelyn Benson and Robert F llson. 1997, The Bp;
. § . . 1€

dictionary  of  English word inati
. v of Engli comb Y editi

-Phlladclp]]ia; ohn e mbinations. (2 edition.) Amsterdany
REDES =~Bosquc, Ignacio. (dir.) 2004. RED
ocD espanol contempordneo. Madrid: SM

= Crowther, Jonathan. Sheila D . i

. owther, Jonathan, ignen and Diana Lea (eds '

collocations. Dictionary for students of Enelish O fw'd('Ldb.)' 2002’- '03(/0./’61

oot 2 Englisi. Oxtord: Oxford University
LTP = Hill, Jimmie and Micl i

. hael Lewis. 199

collocations. London: LTP > T The LTP
DEC = Mel’éuk, Igor ef af. 1984 i

f,'.L-,:L.' cuk lgor er a/.. 1984-1999. Dictionnaire explicatif et combinatoire d

Jre ¢ais COI{ICIIIIP()/‘(III'I. Recherches /e.\-ico—.\'émamiqz/ev-I—IV M 'L s

Presses de L'Université de Montreal. A - iontreal: Les

DUE = . o L
UE = Moliner, Maria. 1989. Diccionario de uso del espaiiol. Madrid: Gredos

ES. Diccionario combinatorio del

dictionary of selected

Other Literature

Alonso R 3 ari i
mara.m;)s,. Margdma. ;20023. Presentacién del Diccionario de colocacioncs
na ;f?;?;)‘les dGel espz;nol: estructura y objetivos. Actus del IV Conoreso dz’l
guistica General, ¢d. by Mudo A vicio
fitsti > ed. A z el al, 47-61. Cidiz: ici
Publicaciones de las Universidades de Cadiz y Alcala # Serviclo de
.

Alonb( RdlﬂOS M d C
) - arganta. _OO-b Ll ‘aClo Cn {a ¢ensci > S aiiol
1 va 1 anza dt.l lL.\lLO dCl CSp.

como lengua extranjcra. P j )
g b - Proceedings of the Temth EU, =X j

le 28 0 ? EURALE. il
Congress, volume I, ed. by A. Braasch and C. p , /’7"”"’_“0”"/
Copenhague: CST. } - Povisen, 33t-6L

Alonso R . Margari i i

0 QSn‘]ogth.ug'anta. 2903. Hacia un Diccionario de colocaciones del espaiiol
‘71_ /u])l 1 fjﬂu()ﬂ. Lexicografia computacional Y semdntica, ed. by M. Marti
e/ al.. T1-34. Barceiona: Edicions de la Universitat de Barcelona, '

BEGONA SANROMAN VILAS AND MARGARITA ALONSO RAMOS 295

Alonso Ramos, Margarita. 2004. Las construcciones con verbo de apovo. Madrid:

Visor.

Alonso Ramos, Margarita. 2005. Semantic description of collocations in a lexical
database. Papers in Computacional Lexicograply C OMPLEX 2003, ¢d. by
F. Kicfer er al., 17-27. Budapest: Linguistics Institute and Hungarian
Academy of Sciences.

Alonso Ramos, Margarita. 2006a. Glosas para las colocaciones en ¢l Diccionario
de Colocaciones del Espafiol. Diccionario v Fraseologia, ed. by M. Alonso
Ramos, 59-88. Coruiia: Universidade da Corudia.

Alonso Ramos, Margarita. 2006b. Towards a dynamic way of learning collocations
in a sccond language. Proceedings of the XII EURALEX International
Congress, volume 11, ed. by Elisa Corino, Carla Marello, and Christina
Onesti, 909-21. Alcssandria: Edizioni dell’Orso.

Higueras, Marta. 2005. Necesidad de un diccionario de colocacioncs para
aprendicntes de ELE. Las gramaticas y los diccionarios en la enseiianza del
espafiol como scgunda lengua: desco y realidad. Actas del XV Congreso
Internacional ASELE, coord. by M. A. Castillo er al. Sevilla: Universidad de
Sevilla.

Klotz. Michael. 2003. Review of Oxford collocations dictionary for students of
English, cd. by J. Crowther, S. Dignen, and D. Lea. International Journal of
Lexicography 16.57-61.

Lewis, Michael. (cd.} 2000. Teaching collocation: Further developments in the
lexical approach. Hove: Language Teaching Publications.

Mel ¢uk, Igor. 1998. Collocations and lexical functions. Phraseology, theorvy,
analvsis, and applications, ed. by A. P. Cowie, 23-33. Oxford: Oxford
University Press.

Mel"éuk, Igor, André Clas, and Alain Polguére. 1995. lntroduction a lu lexicologie
explicative et combinatoire. Louvain-la-Neuve: Duculot.

Nation, 1. S. P. 2001. Learning vocabulary in unother language. Cambridge:
Cambridge University Press.

Nuccorini. Stefania. 2003. Towards an “ideal” dictionary of English collocations. 4
practical guide 1o lexicography, cd. by Pict van Sterkenburg, 336-87.
Amsterdam/ Philadelphia: John Benjamins.

Polguére, Alain. 2000. Towards a theoretically-motivated gencral public dictionary
of semantic derivations and collocations for French. Proceedings of the Ninth
EURALEX International Congress, volume 1L, 517-27. Stuttgart: Unversitat
Stuttgart.

Rudzka. B., J. Channcll, Y. Putscys, and P. Ostyn. 1981, The words you need.
London and Basingstoke: Macmillan Publishers.

Rudzka, B., J. Channell, Y. Putscys, and P. Ostyn. 1985. More words vou need.
London and Basingstokc: Macmillan Publishers.



296  COLLOCATION DICTIONARY AS AN ELABORATE PEDAGOGICAL TOOL

Sanromén Vilas, Begofia. 2006a. El papel de la informaciéon semantica en el
aprendizaje de las colocaciones Iéxicas. Proceedings of the XII EURALEX
International Congress, volume I, ed. by Elisa Corino, Carla Marello, and
Christina Onesti, 1037-44. Alessandria; Edizioni dell’Orso.

Sanroman Vilas, Begoiia. 2006b. Observaciones sobre ¢! uso de colocaciones en
aprendices finlandeses de  espafiol: hacia una aplicacién didéctica.
Diccionario v Fraseologia, ed. by M. Alonso Ramos, 145-160. Corufia;
Universidade da Coruita.

Wanner, Leo. (cd.) 1996. Lexical functions in lexicography and natural language
processing. Amsterdam: John Benjamins.

Wanncr, Leo, Bernd Bohnet, Margarita Alonso, and Nancy Vazquez. 2005. The
true. deep happiness: Towards the automatic semantic classification of
adjective-noun  collocations.  Papers in  Computacional  Lexicography
COMPLEX 2003, ed. by F. Kiefer er al.,, 255-265. Budapest: Linguistics
Institutc and Hungarian Academy of Sciences,




